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A Month to Remember

{(Editor’s note —This chronlcle of events leading
upio the dismissal of University President Roger
Fritz was written by Ralph Wright, public rela-
fivns director- He has taken more than normal
care 1o provide a fair and obfeciive reporting of
the yituatioh, Drafts of the article Were previewed
f‘_l' rapn‘senmmr“. ri)‘ the students, i ulty and
adminisiration with nearly ail of their suggestions
1'r|('r;r‘rlﬂn'.'{¢'d into the article

Wright was in an excellent position (0 assess
the situation. A& newcomer o the development
staff (Octaber, 1971), he artends cabinet meelings
of the President and way the administrative ob-
SeTVET durmg frustee h(’.')'rm_ggs an .'“mr.‘p:n. He- .m.'.'f
others in the miformation office have kept'a com
plete file on the vontroversy and have spent
caintiess hours answening quesitons and discus:
ving the dayto-day happenings with faculty, stu-
dents, administrators, alummi, Salem residents,
and others near and far. Under the circum-
stances, we believe he has provided on objective
repord of the month (o remember — RCW)

APRIL. 1972

I he early morning sun revealed a ma-

cabre display in the middle of the guad
a row of labeled crosses, two freshly
covered pgraves for Jerry Whipple and
Chaplain Phil Harder, and'an open grave
for the President of Willamette Univer-
sity. The student body had declared war
against Roger Frtz. The date was Muarch
On March 6, the campus became
aroused when it was announced that
Whipple, Vice President for Student
Affairs, had resigned and that funds had
been withdrawn for the chaplaincy by the
Atkinson Fund Committee. Whipple said
he had resigned becaunse there had not
developed hetween him and the President
“the kind of speciul relationship of mutual
confidence we hoth desired.” Harder's
predicament could be directed at the

commuittee underwriting the chaplainey,
but: same students and faculty openly
suggested that the deaision was traceable
to Dr. Fritz and that he should have re-
ferred the matter to the Campus Religious
Life Committee of the Board of Trustees.
The President said he did aot request the
resignation of Whipple and that ihe
chaplam had not been fired

Both Whipple, oneume alumni director
and assistant to former President G. Her-
bert Smith, and Harder were popular with
students, who saw them as the Tatest vie-
tims. in, President Fritz's allegedly arbi-
trary dismissal of those whom he felt did
not fulfill their assigned responsibilitics
satistactorily or were not' compatible with
his administration and 11s goals. Students
also questioned the withdrawal of funds

contimied an paye 4




. . . the issue was a lack of confidence

in the administration and leadership of
the President. The faculty voted 79 10 2,
with five abstentions, in favor of asking

for the President’s resignation.

continued from page 3

for Harder's position before the an-
nounced study of religious needs on
Campus.

STUDENTS TAKE ACTION

On March 8, at a special open meeting
of the Student Senate, o group of aboul
250 students called for the President's
resignation, some alluding 10 4 communi-
cation gap and insufficient student input
in campus deaision-making, most speik-
ing out against action that affected Whip-
ple and Harder. Later on March B, the
22-member Senate condemned the Presi-
dent’s actions and began circulation of a
petition stating that, if Messrs, Whipple
and Harder were not comfortable at Wil-
lamette, then “people of personal integrity
and professional competence would not
be welcomed on the campus,™

And, after a meeting of departmental
chairmen that sfterncon, faculty spokes-
men said they felt President Frtz had
been unresponsive and evasive in answers
to their questions, especially in regard to
Whipple's resignation.

Al':cr that, events snowballed, Anti-

Fritz signs appeared in dormitory win-
dowsand “Can Fritz"" suckers even found
their way into Salem public schools, News
stories, editonals, and letters (o the editor
in the COLLEGIAN and daily newspa-
pers kept the pot boiling

After calling the 12 members of the
Baard of Trustees exgculive commiticee,
Board Chairman George H. Atkinsan on
March 9 strongly endorsed. the President
and admimsstration and cited accomplish-
ments since Dr. Fntz's armval. The Presi-
dent followed this by saying that he would
not resign unless the Board asked ham (o
do so. Also on March 9, the campus Stu-
dent Affairs Commitlee passed o resolu-
uon requesting the Board to retain the
services of Jerry Whinple,

On March 10, an Amencan Association
of University Professors (AAUP) noon
mC'L'UII’:.“ was converted into gl.'!!l:.‘l'&l fﬁ[.:ul—

4

ty session about the controversy. Those
present voted 45 to 7 in favor of a state-
ment that asked the President to resign
because they believed re-establishment of
confidence 10 him was impossible. They
also asked the Faculty Affairs Commitiee
to call a meeting of fulltime (eaching
faculty for March 13, A dissenting faculty
member protested the procedure and later
sent a memo to remind his faculty col-
leagues of established procedures for set-
tling grievances; the majority of faculty
contended that normal channels for
gnevances do not encompass situations off
such a wide scope.

Faculty entrance into the fray had its
roots in long:standing disagreements with
the President, especially over personnel
decisions and the University planning
system. The previous peak of concern
came last spring when five non-tenured
faculty were dismissed and three deans
departed — Music Dean Charles L, Bestor
and Law Dean Arthur C. Custy volun-
tanly and Liberal Arts Dean Byron F.
Doenges involuntarily. Also, both Faculty
and students protested about the President
overniding their opinions in the selection
of a Provost. Al that time, several trustees
visited the campus and some faculty
pleaded for Board imtercession then.

STUDENTS SIGK

By March 10, ihe undergraduate stu-
dent petition had B68 signatures (68% of
undergraduate students), and the Student
Bur Assouiation came up with a similar
petition which was reported variously as
being signed by 4% and 65% of first- and
sccond-vear low students. A cross-section
of Salem' citizens endorsed a statement
expressing concern aboul events on
campus, calling for a strong hand i
campus governance and expressing their
suppart of President Fritz. And, a faculty
wives' telephone survey showed 26 of 30
favonng resignation of the President.

Atithe apnual Freshman Glee competi-
von March 11, participinis generally
avoided bringing in the prevailing con-
troversy although thers wers sevgial ex-
pressions ©of gratntude v Whipple and
Harder

Blae Monday — the traditional day for

Glee losers to pay off debts and wade the
Mill Race — began with frivolity but at-
tention quickly retumed 10 the contro-
versy. Late in the afternoon, Board
Charrman Atkinson, Vice Chiairman
Warne Nunn, and Trustee Donald K.
Grant (who i5 also chairman of the At-
kinson Fund Committee) came to the
campus for a full faculty mecting called
by the President. Atkinson pleaded for all
concerned to avoid & collision course,
warnied aboul the senous implications of
campus disturbances, and announced that
i special Board commitice would be
formed 1o investigate the situation. He
also requested a mordtorium on. resolu-
licns, staternents, and petitions.

STUDENTS CHEER

Thatevening, moderate demonstrations
by a group named S.C.OF.F. (Student
Committee for Officially Firing Frnitz)
preceded alclosed mecting of the fulltume
teaching faculty called by the Faculty
Affairs. Committee. Ouiside the law
school, a small number of students —
some wearing black armbands — cheered
faculty members as they entered the
bulding. Inside, the faculty agreed with
the Board Chairmun's call for responsible
action and ‘accepted the coneept of a
maoratorium on public statements. It alsp
urged the Board to recognize that'the issue
was a lack of confidence i the admims-
tration and leadérship of the President.
The fuculty voted 79t 2, with five ab-
stentions, in favor of asking for the Presi-
dent's resignation. The minutes of the
meeting were senl o trustees along with
a letter which stressed faculty acceptance
of Board authority but urged a change m
leadership “to restore the health of the
institution.” The letter said Willamette
“will continue 10 be governable because
the faculty will continue o perform their
professionul responsibilities and continue
o urge students to be moderate in their
actions.” To conform with the reguested
moratorium, no public statement was
made about the vote but it did reach the
newspapers two days later. After this
meeting, the Student Senate endorsed the
faculty action 24 1o 1,

By and large. the spirit of the moratori-

continued on page 37
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ENGLAND
PROGRAM
TO
LAUNCH
FORMAL
FOREIGN
STUDY

WILLAMETTE'S cducational enyirons may soon extend to
England, Mexico, Japan, Costa Rica and France. Adding such
international fAavor o the University’s liberal arts meny is the
goal of & new student-faculty commitiee.

Fhe newly created Of-Campus Study Committee 1s consid-
ering formal [oreign study programs as an “additional dimension
to the study of the liberal arts.” °

The committee believes Willsmette should seek “to educate
students 1 a social environment undivorced from that in which
they will spend their lives as liberally educated and responsible
persons and 1o locate thewr educational expenience in whitever
envirans are best suited o achiéve the goils in mind.™

Studeits dre seeking foreign study opportunities beyond the
traditional leave-of-absence, independent study approach which
attracts several students each year. While that gption remains,
Willamette hopes to offer University-sponsored programs or
affilistions with established Foreign study programs as well

One such formal program for 20 Willamette students and one
faculty member will commence this coming fall on & single
semester or full year basis at Harlaxton Study Centre in Granth-
am. England (cover photo).

Negotiations are in various stages for similar small group study
programs.in Mexico, Japan, Costa Rica and France, all to be
operative by 1974,

in' most programs, the curnculum will include five basic
courkes mvolving each country: language, lstory and culture,
arts and letiers, comparative studies with the US. and indepen-
dent research.

Prefliminary guidelines call for upperclass parteipation with
some especially qualified sophomores considered. All students
will haye to meet certain critena for the study abroad opportuni-
ty

An off-campus study courdinator is anucipated to provide
information, assist and advise students of the foreign study op-
tons, evaluate Willamette’s offorts and arrange on-campus
orientation forall foreign study participants:

It is dlso anticipated that Willamette financial aid will apply
to ‘qualified studenis who enroll in the Umiversity-sponsored
foreign study programs being considered. Brief summaries of
these programs follow:

6

MEXICO

After dn on-sile investigation by Assistant
pml‘css{\r of Spamsh Raul Casillas, Wal-
lamette is considering & formal study pro-
gram with cither Universidad de Quere-
taro, a state university of 7,000 students
125 miles north of Mexico City, or Uni-
versidad LaSalle. & priviate college of
3.000 students in Mexico City. Casillas
expects to finalize details this summer so
the program can commence next January
for no more than 20 stodents, Students
will reside in private homes and be ac-
companied by Casillas.

WILLAMETTE SCENE




COSTARICA

Professor of Political Science Theodore
Shay recently returned from Costa Rica
where he discussed a cooperative foreign
study program with the Costa Rican-
North American Cultural Center and the
Umversity of Costa Rica m San Jose
They currently have foreign study pro-
grums with three other universities and
would welcome a group from Willamette,
according W Shay. The Cultural Center
would arrange for housing, while the fac-
ulty of the University of Costa Rica would
serve as instructors, with courses beng
taught in English and Spanmish according
to: the capacities of the students involved.
Target date for this program is January,
1974,

APRIL. 1972

FRANCE

A*'Semester in France” program has been
proposed by the French Bepartment after
consultation’ with M. Roland Husson, a
cultiral attache. This summer, Gaston
Geons of the Willamette French depirt-
ment will conduct on-site investigations
of four French universities, Caen, Rouen,
Reenes, and Meontpellier; all of which
have a long history of academic excellence
and years of experience with non-French
students. Students passibly would have a
choice between on or off-campus housing.
If details can be amanged, this program
may be operative by fall of 1973,

ENGLAND

The 20 studenis and one professor leaving
this fall for Harlaxton Study Centre will
find a recently renovated, 1837 vintage,
Gothi¢ mansion located 110 miles north
of London. In cooperation with the Uni-
versity of Evansville (Indiana), || courses
in the humanities and social sciences will
be offered to the 100 students in residence.

Willamette assistant professor of En-
elish Wilbur Braden will join Evansville
professors and five English tutors on the
stafl. He will serve #s academic adviser
to0 the WU students.

The Harlaxton philosophy embodies a
concept of the academic community as a
community of scholars. Because of iis
residennal nature and planned weekend
excursions, the participantswill have great
opportunity Lo exchange ideas and expe-
nences.,

Cost to Willamette students, including
tuition. room and board. travel and esti-
mated weekend expense allowance, is
32,160 per semester or $4,060 for the year.

JAPAN

Details for a Willamette program in Japan
will Be discussed this summer when Wil-
lamette hosts for the eighth yeara contin-
gent of students and professprs from its
sister college, the International Callege of
Commerce and Economics of Kawagoe
(near Tokyo). All' tastruction in the Ja-
panese program would be in English, with
the exception of & course in conyersational
Japanese. Three Willumette professors
have already Served as summer guest pro-
fessors at ICCE and support a Willamette
program which may start in fall of 1973,




Leave The Halls Of lvy?
Why, Whatever For?

By Thomas S. Berczynski
Assistant Professor of Russian

My title 15, of course, blatantly sarcastic
and the questions, at least for me, are of
a purely rhetonical, almost academic na-
ture. Adding vet another grain of sand 1o
the castle of controversy centenng on the
value of the so-called “foreign experi-
ence,” my remarks nere are parenthetcal
(Le. a definition, a dialogue with self, of
interest but not meant to nterrupt the
flow ‘or rock the boat), My objective 13
to illummate. my goal to provide a
possible perniod Tor an unending Sen-
tence

\1_‘~ Overt .\':3;'\_];‘\'11‘-“_\' 15 o ['rr-‘LlU\.". of
my own personal belief in the value of
study programs beyond the twelve-mile
limit (Today, “floating university” does
not only des
ation where beer 15 served e the
student union). Having been involved in
stich ‘programs four times, twice 4s 4 stu-
dent and (wice as an instructor, I have
the advantage of a double-edeed perspec-
nve. While'my basic attitude toward such
programs is pi-.'-iil\'t.' expenence Hi'_‘t".!i-(i
loudly but not categorically; for the sake
of clarification, a question-answer format
seems moest expedient

Why Study “Over There"?

1gnate an institution of higher

edu

Study in another country (just as off-
campus study) 15 the logical eonclusion 1o
investigations at the home school, it is the

laboratory work of the Social Scierces, the

“I'M GETTING A LOT QUT
OF THIS=-- LINING THE
WAY THE NATIVES po.”

Humarities and Letters, As we endeavor
to agquaint students. with. the vanous
aspects of other national cultures, as well
as with their own, we construct a set of
indicators designed 1o did the ‘student in
his understanding and evaluation of hife’s
experience, to guide him in his eritical
perspectives of sell' and other, Equipping
the student with these indicators and
showing him how they operate, providing
him with the basic skills and background,
are only the first steps; the logical third
step us 1o encourage the deployment of
this weizhty equipment, The consequence
of “show and ell™ 5 “do.™ If yvou are
given skis and shown how to ski. don’t
you g6 to the mountain? (Sorry, Dr
Mandl.) :
Teaching aids (films, recordings, maps,
¢t} help in bringing the mountain to
Mohammed but they fall far short of the
mmpact and immediacy of first-hand en-
counter. They aré necessarly limited in
scope and often outdated. To say that
sufficient evidence of other cultures can
be transmitted in the classroom/is tb ad-
vocate a rather Philistine vicarniousness
This is not to disavow the classroom: ex-
perience, wiiuch s indispensible both in
its convemence and in s efficiency in
providing a leaming situation, but learn-
ing implies growth through vanety. once
we have droused anterest and cunosity
through reasonable facsimiles. it seems
only nawral that there develop a desire
to expenence the ongmal, to discover for
oneselll Not to encourage the fulfillment
of this desire 15 to I‘;lg‘,\l:_[i;-: relevancy of
your overliead projector. Why build road
signs if you refuse toissue passports?

Should Johnny Study Abroad?

To proffer the value of the foreign ex-
perience 15 not to be @ pusher of foreign
study. If Johany does not want if, going
abroad 10 study could be a bad '.rip. If
he's 'high on home let him stay. If he
wints 10 20, let's see if he's really hooked

he student who is willing to prepare
hmself (o muke the most of the foreien
expenence 1s without'a doubt the student
who will benefit most; motvation and
preparedness are the o 'most important

"1 JUST MET THE
DREAMIEST GUY FROM

WILLAMETTE."

STUDY
EDUCATION

factors in foreign study. The student who
wants to go hecause “it's the thing 1o do™
or “to get away from i1 all”™ should be
handed a list of travel agents and a phrase
book in the appropriate language. Bon
chance! The student who wants his study
abroad to be an integral part of his un-
dergraduate program should be en-
Cnur:tgc‘.i Lo ITUT'NUR.' 4 COUrse \’l‘ ‘1{1.11.1_\ al
his home university which will enable him
to best realize the potenual of a careiully
selected foreign stiudy opportunity; he
should be willing to gather the itellectual
liggapse necessary for a broadening of
experience and perspective in the varous
conditions implied by foreign study he-
fore he packs his personal haggage for
embarkation. Bon vovage!

Too often studerits are sent on foreign
study programs which promise a lot but
offer little of what constitutes a valuable
and rewarding educational experience.
You don't need a “study program™ if" all
vou gel 15 tounsm with Amesncan com-
pamons and highly paid Amernican guides.
The value of study in & [oreign country

continued on puge 1)
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On Timing Your Visit To
Europe

By Otto Mandl
Protessor of German

“And i1 is my firm conviction that a man
can learn more about poetry by really
knowing and examining a few of the best
poems than by mmndvnru; about among
a great’ many.” (Ezra Pound, ABC of
Reading)

Why do you go'to Europe? To escape
\I'l'lbl'ltd \Utll"\&f“ ar ')lﬂ.l'l' II'TTITILliI 1le en-
vironment? Or in order to experience
anything particular that Ewrope has o
offer?

I propose that if you have no Rpc-.iilil:
foundation which might be enriched by

ABROAD . ..
or ESCAPE?

personal observation, then you will be lost
among the thousands of students, tourists,
or 'hippies wandering among countless
monuments and Hoping that the next may
somehow be more meaningful, Todothis
tan only be disappointing, and therein lies
the expense; not the monetary aspect, but
the premature conviction that it 1s not
really as fulfilling as various art historians
and writers have led everyone to believe

It is, T can assure y.'au' But as with all
worthwhile experiences its force lies in'its
subtlety not in its ohviousness, and to
}!Pplt_'l_'l.nllt' TJ]!V ri.'qull'l."i An Iﬂ\'{\i\'t_‘ﬂl(‘ﬂl
which 1s not spontaneous. It must be cul-
tivated. Random samplings of objects
d'art rere or elsewhere do not supply the
hackground against which any particular
object can be displayed, and without this,
it is impossible to differentiate hetween
the mnovators and the ingenious, the
masters and the mimics or the worthwhile
and the phonies. Do not, for your own
sake. allow yourself to be tr wked or dis-
appointed.

I am often involved in two basic forms
of dialogue concerning the decision to “go
o Europe”

APRIL. 1872

Heading For Disappointment?

1)) “Are you Professor M. . .7 | need
to talk to you ahout going to' Europe next
year. Not that | need any help, but' my
parents said L'should talk to you.™

“Why do you want to go?

“My parents think I should go.”

“Do you always want to do what yvour
parents think you should?"

“I need to get away.”

“Do you have to go all the
Europe?”

1 want to meet the people!
“That may not be guite so easy
they're not just waiting for you, you

know.’

“My mother has a second cousin some-
where in Bavani, wherever that is.”

‘"Have you met all vourmother's second
cousins in the United States?™

“My mother wants me to meet her.

“You obviously need to get away. Bat
I'am not sure I can help you

way to

Heading For Satisfaction?

2.) “I'd like to talk to you about L01h1_

to Europe next year. | need some help,”
“Why do vou want to go?”

*1 just have to see ‘the Nike of Sa-
mothrake to; see if ‘her step really
breezes forwird and her cloak backward
the way the pictures imply.™

“$0 you just want to £0 10 Pans?
“Well, no; I'd like o find out what the
people think of Mussolini these days.”

“T take 1t you speak Italian then, be-
sides French.™

“Yes, my Spanish teacher studied in
Rome and he helped me get through a
self-teaching Italian course. But | have to
seethe “Lady of Elke™ and the castle near
Barcelona which is supposed to be the
Montsalvach.of Wolfram's Parzival,”

“So you read Parzival inthe transiation
of Zeydel and Morgan?”

“INo, I’ read the original. Once you
know the ground rules, middle high Ger-
man isn't that hard,”

“True, but Wolfram is.”

“But Lachmann hds all those greal
foot notes in his-edition. They really Iu.lp
And I want o go to Wolfram’s Eschien-

bach near Ansbach, They say there's a
simulation of Wolfram's working room.

And then, of course, 1 have to go to
[Imenau and up the Gickelhahn 1o see
where Goethe wrote “Uber allen Gipfeln
ist Ruh™ on the wall of the hunting
lodge.”

“I don’t think you need any help. Just
go. Don’t join any program, you already
have your own. You have | oined a charter
flight, | presume? Good. }‘I.m on spending
fifteen dollars a day and a hundred dollars
in reserve.”

“And the money for travel in Europe
P've already figured out oo, roughly. 1
don't intend to rush around, though. I can
always come back for more later.”

*1 wld you, you don't need any help.
You're obviously your own best advisor,”

“1 just had to know if it all made sense.™

Evaluate Sensitivity Before Going

These are, of course, extremes, but they
acutely depict which student will be dis-
appointed and which will not

Should you desire to experience l-_ur-:pc
45 other than an: exotic vacation resort,

“NEXT YEAR I'M GOING
TO TAKE A COURSE IN
ITALIAN BEFORE | COME
OVER HERE."

I'suggest that you evaluate vour sensiti-
vity! Isthe Portland Art Museum or Tim-
berline Lodge meaningful enough 1o
spend a whele day in just Jn.-l-;:-n‘;__' at
things? If the answer 1s/ne, are you pre-
pared 1o develop your appreciation so that
it could be meaningful? Do not aceept any
limitations of your pawers of perception.
Your abilities are ‘entirely a product of
your development of them. We are all
born: equally ignorant but progress at
varying speeds. As Paracelsus says, “Any-
one who thinks all fruits npen the same
tume as strawberries, does not know any-
thing about grapes.”
cantinued on page 10




LEAVE THE HALLS - cunr

15 first and foremost the investigation of
that country's culture intheé contemporary
setting of that culture, (o experience that
culture, 1ts: values and its view of the
'l\.'.‘l.l‘.]

If not guaranteed, success is at least
assured by a program built around a
strong academic institition in the host
country. Such a program offers the ad-
vintages of 4 broad and sound curnculum
and u permanent faculty, It 15 difficult to
evalpate and advocs
program which changes facultyand course
content frequently. The other important
advantage of a program conducted at a
major university is that it will most likely
be located in a culvural center which will
provide the possibility for a variety of

te the quality of a

cultural experiences (theatres, musetims,
gallenes, stadiums, ete.).

It 15 advisable as well that the program
provide the opporiunity for the siudent
to room with a resident student or in the
homeof a local family. This will facilitate
not only valuable language practice but
furmish & direct and daily contact with
representatives of the host culture, It is
as important for' the student to get close
to the life style of the host country as it
for him (o familiarize himself with that
country’s history, art and language. The
whole purpose of being there is being
there,

Such & terse accounting comes to 1erms
with only the most impeortant aspects of
the question and forces me to use a broad
stroke, (o point to only some possibilities,
to punctuate the proposition with but the
primary points of my own position |

b

ON TIMING YOUR VISIT - cont

You should not, from what [ have said,
think that any of this is easy. It 1& not,
A few words may help to tell you how
I think one might acquire the background
necessary for some aesthelic appreciation
do not remain a Speclator ol any academic
discipline, if you ever wish to be able to
diflerentiate between truths and ‘half~
truths. The difference between skiing and
mathematics is one of content, not disci-
pline or siyle. Any person who has ever
done either successfully will know that
they cannot be tmught, they must be
learned. And |L'.ll"1i!-1f__3 hesides involve-
ment tkes time, years'of time, not merely
two or three. -

And with all this in mind. decide now
for yourself” whether you wish Europe’s
first impression of you to be that of one
more obluse American, or, on lhe con-
trary, you wish o partake of those expen-
ences that have causes monuments,
places, thingsthe fame they now possess.[ ]

Dr. Thomas Bartleit

L.B. Day

1972 Alumni Citation Recipients

The Alumni Ciration Award was established in 1957 to give recognition, before
the community and the nation, 1o distinguished graduates for outstanding achieve-
ments and services which reflect honor upon Willamette University.

THOMAS A. BARTLETT '51
A native of Salem, Pr. Thomas A. Bartlett

was inaugurated as the |lIth President of

Colgate Umversity in 1969, Prior to com-
ing to Colgate, he served as President of
the Amencan Umversity in Cairo, the
fourth chief executive of that institution
since 1ts founding in 1919,

Dr. Bartlett 15 a former member of the
United States Permuanent Mission 1o the
United Nations. In that assignment he
served with Ambassadors Henry Cabot
Lodge and Adlai E. Stevenson, first as an
advisor on Economic and Social Affairs
and then as advisor on Political and Se-
curity Affdirs.

First attending Willamette University,
Dr, Bartlett received his Bachelor of Arts
degree in political science at Stanford
Uiniversity. He ecarned his degree in phi-
losophy, political science, and economiics
with honors while attending Oxford in
953 as a Rhodes Scholar. He received
his PhD. degree from Stanford in 1959

A member of Phi' Beta Kappa, Dr
Bartlett1s also'a member of the Amencan
Political Science Association, the Interna-
tonal Association of University Presi-
dents, the Council on Foreign Relations,
the American Academy of Political and
Socal Science, and the Commission of

Independent Colleges and Universities of

the State of New York.

L. B. DAY ‘58

An environment in ecological balance is
a paramount goal of society and it is in
this vineyard that L. B. Day labors as
Director of the Department of Environ-
mental Quality for the Stute of Oregoen,
Under his leadership, Oregon has become
one of the most progressive states in cop-
ing with prablems of the environment.

A 1958 graduate from Willamette in
Political Science and Economics, L. B
served in the Oregon Legislature from
1964 10 1970. In February, 1970, he was
appuinted to be Field Representative and
Confidential Assistant for the Pacilic
Northwest Region to the U.S. Secretary
of Interior.

In 1966, I, B, was honored as Salem's
Junmior First Citizen. The following year
he was selected as One of the Top Ten
Young Men in Oregon, and in 1968 as
Salem’s First Citizen.

His civic affiliations are many. He is the
past president of the Salem Art Associa-
tion. He 1s a member of the Family
Counseling Service, the United Nations
Association. L. Bl has worked acuvely
with. the Manon-Polk County United
Good Neighibors, the Marion County Ju-
venile Council, the Salem Boys' Club,
Volunteer Services Bureau, and the Advi-
sory Committee for the Salem Vocational
Schoal. He presently serves as Chairman
of the Portland Federal Executive Board.

WILLAMETTE SCENE




Ellen Lowe

ELLEN CHRISTIANSEN LOWE ‘52

Edmund Burke once sawd, “The only thing

good men to do nothing.” Ellen Chris-
tiansen Lowe 15 a “doer of good™ in her
home, her church and her community.

Beginning her studies at Willamette,
Ellen graduated from the University of
Oregon in 1952 wath & major m Political
Science. Working as a reference librarian
at first, Ellen later taught junior high and
high schoel for four years,

Presently the President of the Salem
Planning Commuission, she 15 also the
Chairman of the Salem Planning Area
Advisory Committee and is a member of
the Citizens' Advisory Committee to the
Salem Arca Transportation Study. Ap-
pointed by the Governor to serve on the
Oregon Coastal Conservation and Devel-
opment Commission, she is also a
member of the Statewide Land Use Policy
Commiittee, :

Currently 4 member of the Parmsh Ju-
nior High Local School Advisory Com-
mittee, Ellen is a past president of PTA,
1s active in AAUW, the Lcuguc of Women
Voters, and serves on the Board of the
YWCA.

As an active churchwoman, Ellen has
served her church as a Sunday School
teacher and presently serves on the Ecu-
menical Relations and Social Ministry
commitiees.

In addition to her civic activities, Ellen
15 found at her husband Gene's side
working for Willamette, and shares his
interest in Willamette athletics.
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Eugene Lowe

EUGENE L. LOWE '49

A staunch partisan of athletics, Gene
Lowe personifies the good playmaker on
an outstanding athletic squad. Like the
leam captain who masterfully sets into
motion plays which will evoke the best
effort from his teammates, Gene is hap-
piest when he makés il possible for others
to realize their potential. Gene's modesty
compels him to always seek anonymity,
whether he is working for his alma mater,
church or community.

“Jeep” Lowe, as he is known by so
many in the community, is a Salem boy,

For several years, Gene worked in the
trust department of the U. 5. National
Bank. Since 1958, he has been an in-
suranceman for Ohio National Life In-
surance Company, where he 1s a member
of the President's Cabmnet and the “Wall
of Fame.”

In the community, Gene served on the
Salem Citizen's Revenue Study Commit-
tee and s currently Vice Chairman of the
North Salem Local School Advisory
Commitiee. A member of St. Mark’s Lu-
theran Church, Gene has actively worked
with church youth and serves on the Fi-
nance Committee.

One of Gene Lowe's first loves 15 Wil-
lamette. Constantly extolling its virtues,
Gene 15 one of the largest contributors of
voluntary service to the University and the
Alumni Association. He 15 often found
telling his fellow alumni that they can
contribute “time, talent, as well as their
treasure,” A former President of the
Alumni  Association, Gene presently
serves on the Alumni Exceutive Board.

Dr. Margareite Walker

MARGARETTEW. WALKER ‘19

Retirement was never something Dr
Margarette Walker feared, for she 1s a
noted authority on “Pre-tirement.” Her
distinguished career as a musician, teach-
er, and counselor has served as a mere
spnngboard into an active retirement,

Margarette Walker praduated from
Willamette in 1919, receiving her diploma
in music. She earned a Bachelor of Music
degree in voice and a teaching certificate
from the University of Southern Califor-
nia in 1937, returning for a Master's de-
gree in educaton in 1951 and Docrorate
in education in 1953.

Margarette Walker was Associate Dean
of Students at the University of Puget
Sound and at Peperdine College. She was
Dean of Women and Lecturer at Texas
Technological College. For many years,
she taught music in the public schools,
operated her own private voice studio and
sang professionally. Dr. Walker 15 a past
National President of Mu Phi Epsilon, the
professional music sorority. Licensed by
the State of California, she 15 a profes-
sional counselor.

Among her many activities, Murgareite
Walker has served as Chairman of the
Commission on Aging in Sap Diego. She
15 active in the United Methodist Church,
serving in several positions of national
responsibility, and is listed in Who's Who
i Music, Who's Who of American
Women, and Who's Who 1n American
Education. Some of Dr. Walker's most
cherished memories are of her years at
Willamette




WILLAMETTE 18 grap-
pling with most of the ques-
tions raised in the following
special report. Perhaps the
most signmificant attempt o
get a hook on these issues
at Willamette 1s the current
\.,'nUT'! (4] rL'\']CNI]L' il]]Li arti-
culate anstitutional objec-
tives. Through the Delphi
techmgue, the opinions ol
all members of the Willam-
ette community are sought
for a consensus ahout Uni-
versity objectives, priorities,
and processes to implement
the stated goals. “We hope
to provide a ¢limate in
\\h[t'h awareness of institu-
tional objectives s influen-
tial in all deasion-making
processes and i the daily
conduct ol our work as indi-
viduals,” said Prof, Paul
Duell, chatrman of the edu-
cational policy and planning
commitice  administering
Delphi. Future issues of the
Scene will délve into the di-
rection of Willamette during
these changing times.




13 Big Issues
for
Higher Education

IGHER EDUCATION HAS ENTERED A NEW ERA.
Across the country, colleges and universities have
been changing rapidly in size, shape, and purpose.

And no one can predict where or when the changes will
end.

Much of the current debate about higher education
is prompted by its success. A century ago, less than 2
per cent of the nation’s college-age population actu-
ally were enrolled in a collegé; today, about 35 per
cent of the age group are enrolled, and by the turn of
the century more than half are expected to be on cam-
pus,

The character of higher education also is changing.
In 1950, some 2 million students werec on campus—
about cvenly divided between public and private in-
stitutions. Today there are 8.5 million students—but
three in every four are in public colleges or universi-
tics. Higher education today is no longer the elite
preserve of scholars or sons of the new aristocracy, It
is national in scope and democratic in purpose. Al-
though it still has a long way to go, it increasingly is
opening up to serve minprities and student popula-
tions that it has never served before.

The character of higher education is changing far
beyond the mere increase in public institutions. Many
small, private liberal arts or specialized colleges remain
in the United States; some are financially weak and
struggling to stay alive, others are healthy and growing
in national distinction, Increasingly, however, higher
education is evolving into larger education, with so-
phisticated networks of two-year community colleges,
four-year colleges, and major universities all combining

the traditional purposes of teaching, research, and pub-
lic service in one system. The 1,500-student campus
remains; the 40,000-student campus is appearing in
ever-greater numbers,

UCH EXPANSION does not come without growing

pains. Higher education in this country is losing

much of its mystique as il becomes universal.
There are no longer references to a “college man.” And
society, while acknowledging the spreading impact of
higher education, is placing new demands on it. Col-
leges and universities have been the focal point of de-
mands ranging from stopping the war in Southeast
Asia to starting low-cost housing at home, from “open
admissions” to gay liberation. Crisis management is
now a stock item in the toal kit of any capable univer-
sity administrator.

The campus community simply is not the same—
geographically or philosophically—as it was a decade
ago. At some schools students sit in the president’s
office, at others they sit on the board of trustees. Many
campuses are swept by tensions of student disaffection,
faculty anxieties, and administrative malaise. The wave
of disquict has even crept into the reflective chambers
of Phi Beta Kappa, where younger members debate
the “relevance™ of the scholarly organization

At a time when all the institutions of society are
under attack, it often seems that colleges and univer-
sitics are in the center of the storm, They are trying 1o
find their way in- a new era when, as “the Lord”
said in Green Pastures, “everything nailed down is
coming loose.”

A Special Report




Whal Is the Role of Higher Education Today?

“Universities have been founded
for all manner of reasons: to pre-
serve an old faith, to proselytize a
new one, lo train skilled workers, to
raise the standards of the profes-
sions, to expand the frontiers of
knowledge, and even to educate the
young."—Robert Paul Wolff, The
{deal of the University.

8 HIGHER EDUCATION GROWS in
public visibility and importance,
its purpose increasingly is de-

bated and challenged.

It is expected ta be all things to all
people: A place to educate the young,
not only to teach them the great
thoughts but alse 1o give them the
clues to upward mobility in society
and the professions, An ivory tower of
scholarship and research where
academicians. can purste the Truth
however they may perceive it. And a
public service center for society, help-
ing to promole the national good by
rolling forward new knowledge that
will alter the shape of the nation for
generations to come.

Hi ROLE of higher education was

not always so broad. In 1852,

for example, John Henry Car-

dinal Newman said that a university

should be “an Alma Mater, Knowihg

Her children one by one, not a found-

ry or a mint or a treadmill,” In those

days n university was expected to pro-

vide not mere vocational or technical

skills but “a liberal education” for
the sons of the elite.

In luter years, much of university
education in America was built on the
German model, with emphasis on
graduate study and research, Johng
Hopkins, Harvard, Yale, and Stan-
ford followed the German example.
Liberal arts colleges locked' to Britain
for many of their models.

The explosion of science and the
Congresstonal passage of the Land-
Grant Act also created schools to
teach Lhe skills needed for the nation’s
agricultural and industrial growth.
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Colleges and universities started train-
ing specialists and forming elective sys-
tems, The researcher-teacher emerged
with an emphasis on original inves-
tigation and a loyalty to worldwide
discipline rather than to a single insti-
tution. Through the first two-thirds of
this century there occurred the
triumph of professionalism — what
Christopher Jencks and David Ries-
man call “the academic revolution.”

obAY it is difficult—if not im-
possible—for most colleges and
universities to recapture Cardinal

Newman's idea that they know their
children “one by one,” The imper-
sonality of the modern campus makes
many students, and even some faculty
members and administrators, feel that
they are like 1M cards, or virtually
interchangeable parts of a vast system
that will grind on and on—with or
without them.

Still, the basic role of a college or
university is to teach and, despite the
immensity of the numbers of students
crowding through their gates, most
manage 1o perform this function.

There is &4 growing belief, however,
that higher education is not as con-
carned as il might be with “learning’;
that the regurgitation of facts received
i a one-way lecture is the only re-
quirement for a passing grade,

Faculties and students both are try-
ing to break away from this stereo-
type—by setting np clusters of small
colleges within a large campus, by
creating “free” colleges where students
determine their own courses, and by
using advanced students to “teach”
others in informal settings,

There is little guestion that students
do“know™ more now than ever before,
The sheer weight of knowledge—and
the means of transmitting it—is ex-
panding rapidly; freshmen today study
elements and debiite concepts that had
not been discovered when their par-
ents were in school. Av the other end
of the scale, requirements for ad-
vanced degrees are ever-tighter. “The
average Ph.D, of 30 years ago couldn't
even begin to meet our requirenients
today,” says the dean of a large mid-
western graduate school.

The amount of teaching actually
done by faculty mémbers varies
widely. At large universities, where
faculty members are expected to spend
much ‘of their time in original re-
search, the teaching load may drop
to as few as five or six hours a week;
some professors have no teaching ob-
ligations at all. At two-year commu-
nity colleges, by comparison, teachers
may spend as much as 18 hours a
week in the classroom. At four-year
colleges the average usually falls be-
tween 9.and 16 hours.

HE SECOND MAJOR ROLE of higher
education is research. Indeed,
large universities with cyelotrons,

miles of library stacks, underwater lab-
oratories, and Nobel laureates on their
faculties are national resources because
of their research eapabilities. They also
can lose much of their independence
because of their research obligations,

Few colleges or universities are fully
independent today, Almost all receive
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money from the federal or state gov-
ernments, Such funds, often earmarked
for specific research projects, can de-
termine the character of the institu-
tion. The loss of a research grant can
wipe out a large share of a depart-
ment. The award of another can
change the direction of a department
almost overnight, adding on facully
members, graduate students, teaching
assistants, and ultimately even under-
graduates with interests far removed
from those held by the pre-grant insti-
tution,

There is now a debiate on many
campuses about the type of research
that a university should undertake.
Many students, faculty members, and
administrators believe that universities
should not engage in classified—i.e.,
secret—rescarch, They argue that a
basic objective of scholarly investiga-
tion is the spread of knowledge—and
that secret research is antithetical to
that purpose. Others maintain  that
universities' often have the best minds
and facilities to perform research in
the national interest,

The third traditional role of higher
education is public service, whether
defined as serving the national inter-
est through government research or
through spreading knowledge about
raising agricultural products. Almost
all colleges and universities have some
type of extension program, taking their
faculties and facilities out into commu-
nities: beyond their pates—Ieading tu-
torials in ghettos, selting up commu-
nity health programs, or creating
model day-care centers.

HE ROLE of an individual college

or university is not established in

a vacuum, Today the function of

a college may be influenced by mun-

dane matters such as its location

(whether it is in an urban center or

on a pastoral hillside) and by such

unpredictable matters as the interests

of its faculty or the f[und-raising
abilities of its treasurer.

Those influences are far from con-
stant. A college founded in rural iso-
lation, for example, may find itself
years later in the midst of a thriving

suburb, A college founded to train
teachers may be expanded suddenly
to full university status within o new
state system.

As colleges and universities have
moved to center stage in society, their
roles: have been prescribed more and
more by “outsiders," people usually
not included in the traditional aca-
demic community, A governor or state
legislature, for example, may demand
that a public university spend more
fime and mopey on teaching or on
agricultural research; a state coordi-
naling agency may call for wholesale
redistribution of functions among
four-year ‘col-
eges; and universities, Or Congress

community colleges,
may launch new programs that change
the direction of a college,

At such a time there is little for
higher education to do but to con-
tinue what it has always done: adapt
to its environmént. For
colleges and universities: are not in-
dependent of the society that sur-

changing

rounds them. Their fate and the fate
of society are inseparable.

What's the Best Way to Teach - and o Learn?

VER THE YEARS, college teaching
methods have been slow to
change. The lecture, the sem-

inar, and the laboratory were all im-
ported ‘from Europe ifter the Civil
War—and they remain the hallmarks
of American higher education to this
day.

Some colleges, however, are sweep-
ing the traditions: aside as they open
up their classrooms—and their cur-
ricula—to' new ways of teaching and
learning, The key to the new style of
education is HfAexibility—Iletting stu-
dents themselves set the pace of their
learning,

One of the most exciling experi-
ments in the new way of learning is
the University Without Walls, a co-
operative venture involying more than
1,000 students at 20 colleges. Students
in tww do most of their learning off
campus, at work, at home, in inde-

pendent study, or in field experience.
They have no fixed curriculum, no
fixed time period for earning a degree.
They work out their own programs
with faculty advisers and learn what

they want. Their progress can be
evaluated by their advisers and meas-
ured by standardized tests.

The students in yww, of course, are
hardly run:of-the-mill freshmen. They
mclude several lé6-year-olds who
haven't finished high school, a 38-
year-ald mother of three who wants
to teach high school English, and a
50-year-old executive of an il com-
pany. Their participation underscores
a growing belief in American higher
education that learning is an individu-
alized, flexible affair that does not
start when someone sits in a certain
classroom at a fixed time or stop
when a certain birthday is passed.

The vww experiment i5 financed
by the Ford Foundation and the U.S.
Office of Education and sponsored by
the Union for Experimenting Colleges
& Universities, Smaller-scale attempls
to launch systems of higher education




Higher Education’s Soaring Seventies

ENROLLMENT
Fall 1969 Fall 1979
Total, all institutions 7,917,000 12,258,000
Public 5,840,000 9,806,000
Private 2,078,000 2,451,000
Degree credit 7.299.000 11,075,000
Publie 5,260,000 8,671,000
Private 2,040,000 2,403,000
4.year 5,902,000 8,629,000
2-year 1,397,000 2,446,000
Men 4,317,000 6,251,000
Women 2,282,000 4,823,000
Full-time 5,198,000 7,663,000
Part-time 2,101,000 3,405,000
Undergraduate 6,411,000 9,435,000
Graduate 859,000 1,640,000
Non degree.credit 618,000 1,183,000
STAFF
1969-70 1973-80
Total, professional staff 872,000 1,221,000
Instructional staff 700,000 986,000
Resident degree-credit 578,000 801,000
Other instruction 122,000 185,000
Other professional staff 172,000 235,000
Administration, services 91,000 124,000
Organized research 80,000 112,000
Public . 589,000 906,000
Private 282,400 316,000
4-year 749,000 1,011,000
2-year 122,400 211,000
EXPENDITURES

(in bililons of 1969.70 dollars)
1969-70 1979-80
Total expenditures from

current funds . : $21.8 $40.0
Public institutions 13.8 26.8
Student education 8.6 169
Organized research 1.8 2.8
Helated activities 0.8 1.8
Auxiliary, student aid 2.6 5.3
Private institutions 8.0 13.2
Student education 4.1 6.5
Organized research 1.7 2.9
Related activities 0.4 0.6
Auxiliary, student aid 1.8 3.2
Capital outlay from
current funds 0.5 0.5

STUDENT CHARGES

tultion, raom, and board in 196970 dollars)

1969-70 1979:80

All public institutions “$1,198 §1,367
Universities ; 1,342 1,578
Other 4-year 1,147 1.380
2-year . 957 1,166
All private institutions $2,520 $3.162
Universities [ ) 2,805 3,661
Qther 4-year 2,435 3.118
2-year 2,064 2,839

EARNED DEGREES

Bachelor’s and 1st prof.

Natural sciences "
Mathematics, statistics
Engineering
Physical sciences
Bialogical sciences
Agriculture, forestry
Health professions
General science

Social sci., humanities
Fine arts . L
English, journalism
Foreign languages
Psychology
Social sciences
Education
Library science
Social work
Accounting
Other bus. & commerce
Other

Master's

Natural sciences -
Mathematics, statistics
Engineering
Physical sciences
Biological sciences
Agricultlire, forestry
Health professions
General science

Sacial sci., humanities
Fine arts i
English, journalism
Foreign languages .
Psychuology
Social sciences
Education
Library science
Social work
Accounting
QOther bus. & commerce
Other . :

Doctor’'s (except 1st prof.)

Natural sciences ;
Mathematics, statistics.
Engineering
Physical sciences
Binlogical sciences
Agriculture, forestry
Health professions
General science

Social sci., humanities
Fine arts
English, journalism
Foreign languages
Psychology
Social sciences
Eaucalion
Library science
Social work
Accounting
Other bus. & commerce
Other . :

1865-70
784,000
176,880
29,740
41,050
21,090
37,180
11,0670
33,600
3,110
607,120
52,250
62,840
23,790
31,360
149,500
120,460
1,000
3,190
20,780
81,870
60,080
219,200
46,080
7,950
16,900
6,300
6,580
2,680
4,570
1,1G0
173,120
13,850
10,890
6,390
4,700
20,970
71,130
7.190
5,960
1,490
22,950
7,600
29,300

14,100
1,350
3,980
4,220
3,410

800
310
30
15,200
990

1,310
860
1,720
3,550
5,030
20
100
50
620
950

1579-80
1,133,000
239,130
52,980
50,410
18,070
62,990
9,390

1,710
1,080

SOURCE: LS, OFFICE OF EDUCATION




involving “external  degrees” and
“open universities”™ are sprouting
across the country.

HE 'NEW TREND to flexibility

started by Killing the old netion

that all students learn the same
way at the same time. With that out
of the way, colleges have expanded
indepandent study and replaced many
lectures with seminars.

Some colleges have moved to the
ultimate in flexibility. New College,
in Florida, lets a student write his own
course of study, sign a “contract”™ with
a faculty adviser, and then carry il
out. Others give credit for work in
the field—for time at other umiver-
sities, traveling, working in  urban
ghettos or AEc laboratories, Still more
are substituting examinations for hours
of classroom attendance to determine
what a student Knows: some 280 stit-
dents at San Francisco State, for ex-
ample, eliminated their eatire fresh-
man year by passing five exams last
fall,

Another trend is the incrensing use
and availability of technology. At Si-
mon Fraser University in British Co-
lumbia, among other institutions, stu-
dents can drop into a bioscience lab
at any time of day, go to a booth,
turn on a tape recorder, and be guided
through a complicated series of ex-
periments and -demonstrations. The
student there has complete control of
the pace of his instruction; he can
stop, replay, or adviance the tape when-
ever he wants. One result of the pro-
gram: students now spend more time
“studying” the course thun they did
when it was given by the conventional
lecture-and-laboratory method.

The computer holds the key to
further use of technology in the cluss-
room. The University of Illinois, for
example, is starting Project Pluto, a
centralized computer system that soon
will accommodate up to 4,000 users
at stations as far as 150 miles from
the Champaign-Urbana campus. Each
student station, or “terminal,”” has a
keyset and a plasma panel, which
looks like & television screen, The
student uses the keyset to punch out
questions and answers, o set up ex-
periments, and to control his progress,
The computer responds to his direc-

tions within one-tenth of a second.

Computers are still too expensive an
instritctional ‘tool for some colleges.
Eventually, however, they should
make educdtion considerably more
open and available than it is today.
Instruction can be wired into homes
and offices; students can learn where
and when they want.

Technology itself, of course, will
never replace the triditional forms of
cducation—the contact
with professors, the give-and-take of
self-discovery of the
luboratory. Technolopy, however, will
angment other forms of formal in-
struction, widening the range of alter-
natives, geaning the educational proc-
ess. more to the choice of the student,
opening the system fo new students.

What are the implications of tech-
nology for the colleges themselves?
Most of the new technology requires
large capital investmients; it is still

face-to-face

sepminars, the

4

tao expensive for hard-pressed insti-
tutions. But there may be ways that
flexibility can he fiscally efficient and
attractive.

Last Summer, Howard R. Bowen,
chancellor of the Claremont Univer-
sity Center, and Gordon Douglass,
professor of economics at Pomona
College, issued a report on efficiency
in liberal arts instruction, They said
that small liberal wris colleges could
operate more effectively by diversify-
ing their teaching methods. Their re-
port suggested a plan under which 35
per cent of the teaching at a small
college would be done in the conven-
tional way, 25 per cént in large lec-
tures, 15 per cent in andependent
study, |5 per eenl in tutorials, and 10
per cent in machine-assisted study.
Bowen nnd Douglass estimated that
such a plan would cost §121 per stu-
dent per course—compared with $240
per student now




Should Gampuses Gel Bigger?

r Tue University of Ilinois in

Champaign-Urbana, midterm

grades in some courses are posted
not by the students’ names but by their
Social Security numbers. At Ohio
State, a single 24-story dormitory
houses 1,900 students—more than the
total  enrollment of Amherst or
Swarthmore.

Across the country, colleges and
universities are grappling with the
problem of size, How big ¢an 4 cam-
pus get before students lose contact
with professors or before the flow of
ideas becomes thoroughly clogged?
How can a large campus be broken
into smaller parts so students can feel
that they are part of a learning com-
munity, not mere cogs in 4 machine?

Increasingly, parents and students
are opting for larger campuses—both
because large colleges and universities
provide a good education and because
they usually are state institutions with
lower costs. A few years ago the Na-
tional Opinion Research Center in
Chicago conducted a national survey
of the alumni class of 196] and found
that the graduates did not even have
“much romanticism" about the advan-
tages of small colleges. Only one-
fourth of the respondents thought that
a college with fewer than 2,000 stu-
dents would be desirable for their old-
est son—and only one-third thought it
would be desirable for their oldest
daughter.

iZE is only one of scveral factors
involved in choosing a college.
Others include cost, distance
from home, the availability of special
courses, and counseling from relatives
and friends. A choice based on these
factors leads to a college of a certain
size. Choosing a highly specialized
field, or one requiring much labora-
tory research, usually will mean choos-
ing & large school. Trying to save
money by living at home might mean
attending a public (and large) com-
munitly college,
Large colleges, of course, have ad-
vantages—more books, more distin-

guished professors, more majors to
choose from, more extracurricular
activities. They also have longer lines,
larger classes, and more demonstra-
tions, Three years ago a study of stu-
dent life at the Umiversity of Cali-
fornia at Berkeley (pop. 27,500) by
law professor Caleh Foote concluded
with the opinion that human relation-
ships there “tend to be remote, fugi-
tive, and vaguely sullen,” Students and
faculty were so overwhelmed by the
impersonality of the university’s size,
said Foote, that the school failed even
to educate students to “respect the
value of the intellect itself.”

By comparison, relationships at
small colleges are almost idyllic. For
example, a study of 491 private, four-
year nonselective colleges with enroll-
ments under 2,500 found that students
and faculty there usually are on fa-
miliar terms and tend to be absorbed
in c¢lass work. “The environment,”
said the study's authors, Alexander
Astin, director of research for the
American Council on Education, and

Calvin B. T. Lee, chancellor of the
University of Maryland campus in
Baltimeore County, “is cohesiye, and
the administration is concerned about
them as individuals,”

HE GREATEST PROBLEM is to strike

a balance, to make the campus

big encugh to enjoy the advan-
tages of size but small enough to re-
tain the human gqualities. “l guess the
trick,” says the president of a small
liberal arts college, “is to get big
enough so people know you are there,
and small enough so it's hard for
things to get out of hand.”

The Carnegie Commission on
Higher Education recently studied
campus size in relation 1o institutional
efficiency. The optimum efficiency of
a college, according to the commis-
sion, 15 when costs per student stop
going down with increased enrollment
—and when greater size starts to erode
the academic environment.

It proposed that the best size for a
doctorate-granting institution is 5,000

Shifting Patierns of College Enroliment
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In 1950, the two million students on campus were evenly divided between public
and private colleges. Today, three out of four students are in public institutions.




to 20,000 full-time students; for a
comprehensive college, 5,000 to 10,000
students; for liheral arls colleges,
1,000 to 2,500 students; and for two-
year colleges, 2,000 1o 5,000 students
The commission also noted thot it
realized that some institutions would
not be able to reach the sizes it sug-
gested.

In an effort to reduce the impact of
large size, many colleges have tried to
organize their campuses
series of clusters, houses, or mini-
colleges, At the University of Cali-
fornia at Santa Cruz, for example,
students live and study in 650-student
colleges; as the university grows il
simply adds on another, virtually ‘self-

around a

What Is the “New” Student?

HE YOUTH COUNTERCULTURE flour-

ished on the campus long before
it spread: to the rest of society,

The counterculture brought a new
sénse of communily to the campus, a
new feeling foir a physical dynamic
and for the visual world., Academi-
cians spoke of the university’s “‘new
feel,” where students preferred films
to hooks and spoken poetry 10 wril-
ten, and where: they tried to reirrange
things to fit their own time frames,

At first. universities and the new
students didn't seem to mesh, Uni-
versities are traditional, reflective in-
stitutions eften concerned with the
past, Many of the new students
wanted to look to the future. What
happened yesterday was not as “rel-
evant” as what is happening taday.
or what will happen tomorrow.

Margaret Mead looked at the new
students and described them a8 the
young ‘“natives” in a technological
world where anyone over 25 was a
“foreigner. As a group, the pew
class seemed born to the struggle,
more willing to challenge the ways of
the warld—and to try to change them
—than their predecessors. And they
felt fully capable of acting on their
own. “Today students aren’t fighting
their parents,” said Edgar Z. Frieden-
berg, professor of education at Dal-
housie University, “they're abandon-
ing them."

On the campus, many presidents
and deans were under pressure from
the public. and alumni to stamp out
the counterculture, to restore tradi-
tional standards of behavior. By the
end of the Sixties, However, most

students and faculty members alike
had come to believe that off-campus
behavior should be beyond a college’s
control. A pationdl survey in 1969
found that only 17 per cent of the
faculty members interviewed thought
that “‘collepe officials have the right to
regulate student behavior off campus.”

TTEMPTS TO REGULATE BEHAVIOR
on the campus also ran into
abstacles. For the past century,
college presidents had exercised al-
most absolute control aver discipline
on campus. In the last few years, how-
ever, the authority of the president
has been undercut by new—and more
democratic—judicial procedures. “Due
process” became a byword on new
student and faculty judicial commit-
tees. Court decisions construed colleg
attendance as a right that could be
denied only after the rights of the ac-
cused were protected. The courts thus
restrained administrative impulses to
teke summary disciplinury action.
Partly in response to the demands
of the times, partly in response to
court decisions, and partly in response

-
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contained, college. Each college has
its own wdentity and character.

As long as the population continues
1o grow, and the proportion of young
people going to college increases, large
larger and small

trouhle

schools will get
schools will  have staying
small, The answer will have to be the

creation of more colleges of all Kinds,

to the recommendations of groups
such as the President’s Commission on
Campus Unrest, many colleges now
entirely new
procedures of their own. Students are
represented on campus judicial boards

are creating judicial

or commiltees; on a few, they form
a majority

At the same time, colleges are turn-
ing over to outside police agencies
and civil courts the responsibility for
régulating the conduct of students as
citizens, On few, if any, campuses are
from
society’s laws, For its part, society has

students  provided sanctuary
developed a far greater tolerance for
the counterculture and general student
behavior than it once held.

“The trend,” says James-A. Perkins,
former president of Cornell University
and now chairman of the International
Council for Educational Development,
Y15 woward recognmizing that the student
is a citizen first and a student second

—not the other way around, He will
be treated as an adult, not as a child
of an institutional parent.”

That is a trend that more and more
students heartily endorse,




HE GREATEST STRUGGLE On many
campuses in the past decade was
for the redistribution of power.

Trustees were reluctant to give more
to the president, the president didn’t
want to surrender more to the factlty,
the faculty felt pushied by the students,
and the students—who didn't have
much power to begin with—kept de-
manding more.

Except for the presence of students
among the warring factions. struggles
for power are as old as universities
themselves. The disputes began more
than a century ago when boards of
trustees wrestled authority from char-
tering agencies—and continued down
the line, only to stop with the faculty,

In the late 1960's, students discov-
ered that they had one power all to
themselves: they could disrupt the
campus. Enough students at enough

Are Students Taking Over?

campuses employed confrontation pol-
itics so effectively that other elements
of the college community—the admin-
istration and the faculty—took their
complaints, and their protests, seri-
ously.

By the e¢nd of 1969, a survey of
1,769 colleges found that students ac-
tually held seats on decision-making
hoards or committees at 184 institu-
tions of higher education. They sat
on the governing boards of 13 col-
leges. Otterbein College includes stu-
dents with full voting power on every
committee whose actions affect the
lives of students; three are members
of the board of trustees. At the Uni-
versity of Kentucky, 17 students sit
as voting members of the faculty sen-
ale:

On the whaole, students appear to
have gained influence at many schools

without gaining real power. For one
thing, they are on campus, usually,
for only four years, while facully
members and admimistrators stay on,
For another, they uvsually constitute a
sthall minerity on the commitices
where they can vote. Frequently they
do not have a clear or enthusiastic
mandite from their constituency about
whitt they are supposed to do. Except
in periods of clear crisis, most students
ignore issties of academic reform and
simply go their own way.

Even when students do have power,
they often act with great restraint.
“"We have students sitting on our
faculty promotion committees,” says
an administrator at & state college in
the Northwest, “and we're discovering
that, if anything. they tend to be maore
conservative than many of the faculty
members.”

What Is the Best Preparalion for a College Teacher?

EN YEARS AGO, the academic com-
munity worried that there would
not be enough PhuD.'s to fill the

faculties of rapidly growing colleges
and universities. Efforts to solve the
prablem, however, may well have been
too siccessful. Today people talk of
a glut of Ph.D’s—and men and wo-
men who have spent years in ad-
vitnced study often can't find jobs,
Op they take jobs for which they are
greatly  overqualified

Over the years, about 75 per cent
of all Ph.D.'s have joined a college
or university faculty, and most still
go into higher education. Due to the
rapid growth of higher education,
however, only 45 per cent of faculty
members in the US. actually hold
that degree; fully one-third of the 491
colleges that were the subject of a
recent study do not have a single
Ph.D. on their faculty. There is still
a need for highly trained acudemic

=]

talent—but most colleges can’t afford
to expand their staff fast enough to
provide jobs for the new talent emerg-
ing from graduate schools.

In' addition to the problem of train-
ing a perSon for a job that is not
available, many academics are won-
dering if the Ph.D, degree—tradi-

.‘.*%,;‘-;'-‘af .

tionally the passport to a scholarly
life of teaching or research—pro-
vides the best training for the jobs
that exist.

The training of a Ph.D. prepares
him to conduct original research. That
ability, however, is needed at colleges
and wniversities only by people with
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heavy research commitments or re-
sponsibilities. Once they have earned
their doctorate, some PhD.s will
gravilate toward doing more research
than teaching; others will chouse to
emphasize more teaching. Yet the
preparation is the same for both.
Moreover, although research can im-
prove a professor’s teaching, the qual-
ittes that make him a top-flight in-
vestigative scholar are not, necessarily
those required for effective classroom
teaching.

Across the country, the demand is

growing for an alternative to the
Ph.D. One such alternative is the
M.Phil, or Master of Philosophy, de-
gree; another is the D.A., or Dector
of Arts. A D.A. candidate would ful:
fill many of the requirements now
expected of a Ph.D., but would at-
tempt to master what 15 already
known about his field rather than con-
ducting his own original research. He
also would spend time teaching, under
the direction of sepior faculty mem-
bers,

Many colleges and universities have

How Can Anyone Pay for College?

HE cosrs of sending a son or
daughter to college are now as-
tronomical, and they keep going

up. The expense of getling & bach-
elor’s degree at a prestigious private
university today can surpass $20,000;
in a few years it will be even more.

The U.S, Office of Education esti-
mates that average costs for tuition,
required fees, room, and board in
1970-71 were §1,336 at a public uni-
versity and $2,979 at a privale uni-
versity—or 75 per cent more than in
1960.

Some schools, of course, cost much
more than the norm. Tuition, room,
and board cost $3,905 at Stanford
this year; $4,795 at Reed. Harvard
charges $4,470—or $400 more than
a year ago.

State colleges and universities are
less expensive, although their costs
keep rising, too. The University of
California is charging in-state students
5629 in tuition and required fees; the
State University of New York, $550.
Other charges at publie schools, such
as room and board, are similar to
those @&t private schools, Total costs
at public institutions, therefore, can
easily climb to §2,500 a year.

Some colleges and universities are
trying new ways 1o make the pain
bearable,

Last fall, for example, Yale started
its Tuition Postponement Option, per-
mitting students to borrow $800 di-

recily from the university for college
costs. The amount they can borrow
will increase by about $300 a year, al-
most matching anticipated boosts in
costs. (Yale now charges $4,400 for
tuition, room, and board.)

The Yale plan is open to all stu-
dents, rezardless of family income, A
participating ‘student simply agrees to
pay back 0.4 per cent of his annual
income after graduation, or a mini-
mum of $29 a year, for each $1,000
he borrows. All students who start re-
payment in a given year will con-
tinve paving 0.4 per cent of their
income each year until the amount

already opened their doors and their
classrooms to teachers without formal
academic preparation at all. These are
the outside experts or specialists who
serve briefly as “adjunct” professors
on a college faculty to share their
knowledge both with students and
with their fellow faculty members.
Many administrators, arguing that
faculties need greater flexibility and
less dependence on the official certifi-
cation of a depree, hope that the use
of such outside resources will con-
linue o grow.

owed by the entire group, plus Yale's
cost of borrowing the money and |
per cent for administrative costs, is
paid back, Yale estimates that this
prabably will take 26 years

The Yale option works for a stu-
dent in this way: If he barrows $£5,000
and later earns $10,000 a year, he
will repay $200 annually. If he earns
$50,000, he will repay $1,000. A
woman who borrows and then be-
comes a non-carning housewife will
base ber repaymients on half the total
family income.

Many students and parents like the
Yale plan. They say it avoids the “in-



stant debt” aspects of a commercial
loan, and repayments are tied directly
to their future income—and, hence,
their ability to pay.

A\RENTS ALSO CAN pay college

costs by taking out commercial

loans; most banks bave special
loans for college, The College Scholar-
ship Service estimates, however, that
the effective interest rate on commer-
cial loans runs from 12 to 18 per
cent.

The federal government also is in
the college loan business, President
Nixon has declared that “no qualified
student who wants to go to college
should be barred by lack of money.”
Last year the U.S. Office of Educa-
tion helped pay for higher education
for 1.5 million students through fed-
erally guaranteed loans, national de-
fense student loans, college work-
study programs, and educational op-
portunity grants

The federally guaranteed loans are
the most popular with muddle-income
parents. A student can borrow up (o
$1,500 a year at 7 per cent jnfterest

Is Academic Freedom

F coMPLAINTS filed with the Amer-
ican Association of University
Professors can be taken as an in-

sator, academic freedom 15 1n an

increasingly perilous: condition. Last
summer the Aaur’s “Committec A on

Academic Freedom and Tenure” re-

ported that it hod considered 880 com-

plaints in the 1970-71 school year—a

33

22 per cent increase from the year
before

Many of the complaints involved
alleged violations of academic free-
dom in the classic sensc—sanctions
imposed against an individual for ut-
terances or actions disapproved by, his
institution. It is not surprising that
such controversies persist or that the
actions of professors, trustees, stu-
dents, and administrators might come
into conflict, particularly in the in-
ereasingly politicized modern univer-
sily

and start repayment 9 to 12 months
after he graduates from college. He
then can take 10 years to repay.

Most students ‘still need help from
their families to pay for college. Ac-
cording to the College Scholurship
Service, a family with a $16,000 an-
nual income and one child should be
able to pay $4,020 a year for college.
A family with a 520,000 income and
two children should have 33,920 avail-
able for college.

in Jeopardy ?

As the title of the AaUPr's commit-
tee suggests, academic freedom in-
creasingly has become identified with
guarantees of permanent academic
employment.. That guarantee, known
as tenure, is usually forfeited only in
cases of severe incompetence or seri-
ous infractions of institutional rules.

Beécause of the requirements of due
process, however, disputes over aca-
demic freedom and tenure increas-
ingly involve procedural issues. Some
fear that as the adjudication process
becomes increasingly legalistic, the
elements of academic freedom in each
case may be defined in ever-narrower
terms, Robert B. McKay, dean of the
New York University School of Law,
warns Lhat colleges should pay close
attention to their internal judicial pro-
cedures so that outside decisions—
less consistent with academic tradj-
tions—o not move into a vaguum,
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One result of rapidly rising college
costs is that most students work dur-
ing the summer or part-time during
the year to help pay their expenses,
Another is that an eyer-growing ntim-
her seek out relatively inexpensive
public colleges and universities, A
third is that students—acting as con-
sumers with an increasingly heavy in-
vestment in their college—will de-
mand greater influence over both the
form and content of their education,

HE CONCEPT OF TENURE ITSELF

i5 now under review at many
institutions. Many faculty mem-

bers and administrators realize that
abuses of fenure through actions that
are not protected by academic free-
dom threaten the freedom itself. Such
an abuse might occur when a pro-
fessor uses class fime fo express a per-
sonal point of view without affording
students an opportunity to study other
positions, or when a faculty member
fails. to meet a class—depriving stu-
denis of their freedom to Jearn—in
order 1o engage in political activity.
Because these examples are not
clear-cut, they are typical of the aca-
demic freedom issue on many cam-
puses. It is also typical for academics
to resist regulation of any kind, The
President’s Commission on Campus
Unrest noted  that “faculty members,
both as members of the academic




community and as professionals, have
an: obligation to act in a responsihle
and even exemplary way. Yet faculty
members have been reluctint to en-
force codes of behavior other than
those governing scholarship. They
have generally assunmied that a mini-
mum of regulation would Jead to a
maximum of academic freedom."
Political events—often off the cam-
pus—have made academic freedom a

volatile issue, Occasionally a polilical
figure will claim that a university is
too relaxed a community, or that it is
the hotbed of revolutionary activity,
Institutions: of higher learning have
been thrust into the political arena,
and academic freedom has been abused
for political reasons. On some cam-
puses, outside speakers have heen pro-
hibited; at others, controversitl faculty
members have been fired.

What Is a College Degree Really Worth?

OLLEGE CREDENTIALS, $aVs HEW'S

Newman report on higher edu-

cation, “are not only a highly
prized status symbol, but also the key
to many of the well-paying and satis-
fying jobs in American society."”

The problem today is that colleges
have been producing graduates faster
than the economy can absorb them in
challenging jobs. The members of last
spring’s graduating class found that,
for the first time in years, a degree
was pot an aulomatic passport to a
joband the good life.

Job offers to graduates were on the
decline. At Louisiana State University,
for example, there were only half as
many job offers as the year before;
even the recruiters stayed away. At
graduate schools, job offers to new
Ph.D.’s plummeted 78 per cent, and
many might well have asked if all
their years of study were worth it.

In the long run, higher education
does pay off. Last fall a research team
under Stephen B. Withey of the Insti-
tute for Social Research at the Uni-
versity of Michigan reported that male
college gradudtes earn $59,000 more
in their lifetimes than male high
school graduates,

A higher income is only one bene-
fit of a degree, Withey's report also
concluded that college graduates held
jobs with fewer risks of accidents,
fewer physical demands, more ad-
vancement, and “generally more com-
fort, psychic rewards, stimulation, and
satisfactions."” The report also found
a direct correlation between college

attendance, enriched life styles, and
satisfactory family adjustments,

The nation’s work ethic is changing,
however, as aré the values of many
recent college graduates. To many,
the tangible rewards of a job and a
degrée mean less than the accumu-
lated wisdom and experience of life
itself. Sociologist Amitai Etzioni re-
cently commented: “The American
college and university 'system is best
at. preparing students for a society
which is primarily committed to pro-
ducing commoditics, while the society
Is reorienting towards an increasing
concern for the good life,"

Even when they can be defined, the
nafion's manpower peeds are changing,

For centuries, academic communi-
tiés have realized that neutrality may
be their strongest virtue and surest
protection. IT they give up that neu-
trality, society may require them fo
forfeit many traditional freedoms and
privileges; There is' now a strong be-
liel that neutrality is essential to the
teaching, learning, and scholarship
that are the very bedrock of higher
education.

too. Last year Dartmouth College’s
President Jobin G. Kemeny asked,
“What do we say to all our students
when we realize thal a significant frac-
tion of them will end up in a pro-
fession that hasn't been invented yet?"

Many educalors now are urging
employers to place less emphasis on
the fact that a job applicant does or
does not have a college degree and
o give more attention to other quali-
ties. Many also urge a review of the
“certification™ functions of higher edu-
cafion—where a depree ofien signi-
fies only that the holder has spent
four years at a given institution—so
that society can operate more smooth-
ly as a true meritocracy.




IGHER -EDUCATION, says Prince-
ton's Professor Fritz Machlup,
“is far too high for the aver-
age intelligence, much too high for the
average interest, and vastly too high
for the aver

age patience &nd persev-
crance of the people here and any-
where”

Not everyone, of course, would

agree with Professor Machlup’s assess
ment of both the institution of higher
educition in the United States and
the ability of the populace lo measure
up to it, But trying to draw the line
in a demoaracy, specifying who should
be admitted to ]=.'--.I:hc-.r education and
who should not, iy increasingly diffi-
cult.

What; for example, are the real

How wide

qualifications for colleg
can college and university doprs be
opencd without diluting the academic
excellence of the institution? And
shoulidn't higher education institutions
he more concerned with letting stu
dents in than with Keeping them out?

Public policy in the United States
has set higher education apart from
elementary and secondary education
in size, scope. and purpose. All states
have compulsory attendance laws—
usually starting with the frst grade—
requiring dll young people to attend
public ‘schools long enough sa they
can leam to read, write, and function
as citizens. Bul compulsory attendance
usunally stops at the age of l6—and
free public education in most stites
stops at grade 12,

Are 12 years enough? Should every-
one have the right to retiirn to) sehool
—beyond the 12th-grade level—when-
ever he wants? Or should “‘higher”
education really be ‘“‘posi-secondary™
education, with different types of in-
stitutions serving the needs of different

peaple?

NCREASINGLY, the real gueslion i$
not who goes on to higher edu-
cation, but who does not go. In
1960, for example, about 50 per cent
of all high school graduates in the
U.S. moved on to some form of high-

should Everycne Go lo College?

er education, Today aboul 60 per cent
vo to college. By 1980, according to
the U.S. Office of Education, about
65 per cent of all high school gradu-
ntes will continue their education.

Today, the people who do not go
on to college usually fall mto three
calegorics?

1. Students with financial need
Even a low-cost community college
can bhe top expensive for a young per-
son who must work to support him-
self and his family.

2. Students who are not “prepared”
for college by their elementary and
secondary schools. If they do go to
college they need compensatory or ye-
I instruction before they start
They also often

me

their reeular classes,

need special counseling and help dur-
ing the school year.

3. People hevond the traditional
collepe-zoing ape—from young moth-
ers to retired exccutives—who want
to attend college for many rcasons.

During the Sixties, most of the

efforts 1o open col doors were

focused on racial minorities. To a
degree, these efforts were successful.
Last year, for example, 470,000 black
students were enralled in US. colleges
and universities

The explosive growth of two-year
community colleges will continue to
open college doors for many students.
Most community colleges have lower
admissions requirements than folur-
year schools (many require only high
school graduation); they charge re-
latively low tuition (average tuition at
a public community college this year
15 $300), and most are in urban areas.
accessihle by public transportation to
large numbers of students.

Community colleges will continue
to grow, In 1960 there were 663 (two-
year community colleges in the U.S.,
with 816,000 students. Today there
are 1,100 community colleges—with
2.5 million students. A new commun-
ity college opens every week:

MNew patterns of “open admissions™
also will open college doors for stu-
dents who have not been served by

higher education before. In a sense,
open admissions are a recognition that
the traditional criteria for college ad-
missions—where one ranks in high
schogl, and scores on Scholastic Apti-
tude Tests—were not recognizing stu-
dents who were bright enough to do
well in college but who were poorly
prepared in their elementary angd sec-
ondary schools,

In the fall of 1970, the City Uni-
versity of New York slarted an open
admissions program. admitting all
graduiates of New York high schools
who applied and then giving them
special help when they were on cam-
pus. There was a relatively high at-
trition rate over the year; 30 per cent
of the “open admissions”™ freshmen
did not return the next year, com-
pared with 20 per cent of the “regu-
lar’" freshmen. Even so, many univer-
sity officials were pleased with the re-
sults, preferring to describe the class
as “70 per cent full™ rather than as
“30 per cent empty.”

The lesson is that, as higher educa-
tion becomes more available, more
young people will take advantage of
it. Open admissions and other more
demoeratic forms of admissions should
not only make for a greater meritoc-
racy on campus, but also lead to a
better-educated society.




What Will We Do With Kids if They Don’t Go to Coliege?

“They are sick of preparing for
life—they want to live."—S, L
Hayakawa.

O ONE KNOWS HOW MANY, but
certainly some of the 8.5 mil
lion students now on campus

are there for the wrong reasons. Some
are there under pressure (if not out-
right duress) from parents. peers, and
high school counselors; others are
there 1o stay out of the armed forces
or the job market. Almost all, even the
most highly motivated, are vulnerable
to pressures from parents who view
college attendance as a major step-
ping-stone toward the good life.

One result of these pressures is that
college teachers are often forced to

play to captive audicnces—students
who would rather be someplace else,
Walk into almost any large lecture in
the country and you'll sce students
doadling, daydreaming, and nodding;
they come alive again when the final
bell rings. Many are bored by the spe-
cific class—but many more are bored
by college itself,

Acknowledging the problem, the As-
sembly on University Goals and Gov-
ernance has proposed that new kinds
of institutions be established “to ap-
peal to those who are not very much
taken with the academic environment.”
Other proposals call for periods of
national service for many young men
and womien between the ages of 18
and 26, and for greater flexibility in

college attendance.

Steven Muller, president of the
Johns Hopkins University, proposes a
four-part nutional service program,
consisting of

> A national 'day-care svstem,
staffed by national service personnel,

B A national neighborhood-preser-
vation including
cleanup, and social services.

» A npational health corps, provid-
g para-medical services to homes
and communities.

system, security,

> An elementary school  teacher
corps using high school graduates as
teacher aides.

President Muller also proposes ithat
two years of such non-military serv-

ice be compulsory for all young peo-
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ple, The advantages of mandatory
national service, he said, would range
from reducing enrollment presgsures on
L‘UHI.?LJL‘-& 1o giving students more time
to sort out what they want to do with
their lives.

The Carnegic
Higher Education has suggested at

Commission on

least a consideration of national sery-
ice plans and proposes that colleges
make provisiens for students 1o “stop
out” at certain well-defined junctures
to embark on periods of national serv-
ice, employment, travel, or other ac-
tivitics,

The commission also advocales re-
ducing the lime
bach#l
three,

réquired o earn a
‘s degree from four years 1o

and awarding credit by exami-
instcad of measuring how
much a stodent knows by determining

nation,

how much time he has sat in a par-
ticular class.

Some of these ideas are being stud-
ied. Institutions such os Harvard,
Princeton, Claremont Men's College,
New York University, and the entire
California State College System are

considering the possibility of three-
year degree programs. Others, such
as Goddard, Syracuse, and the Uni-
versity of South Florida, require stu-
dents to spend only brief
time on the campus itself to earn a
degree.

periods of

MAJOR  TREND in -Americun
Higher education today is to-
ward preater  flexibility, Last

year two foundations—the Ford Foun-
dation and the Carnegie Corporation
of New Yark—provided §2.5-mllion
to help start a highly flexible series
of experiments in New York State,
including:

> A progrim of “external degrees,”
offering bachelors' and associates” de-
grees to students who pass college-
level exams, even if they have not
been formally enrolled at a collage

> A new, non-residential college
drawing on the resources of the state
university” 72 canipuses bul maintain-
ing its own faculty to help students in
independent study at Home or at-other
schools.
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> A “university without walls” in-
cluding 20 institutions but with no
fixed curriculum or time required for
degrees; outside specialists will form
a strong “adjunct”™ faculty.

These and other alternatives are de-
signed to “open up” the present sys-
tem of higher education, removing
many of the time, financial, geogra-
phic, and age barriers to higher edu-
cation, They should make it easier for
students to go fo college when they
want, (o stop when they want, and to
resume when they want. A bored
junior ¢an leave the campus and work
or study elsewhere; a mother can study
at home or at institutions nearby; a
husinessman can take courses at night
or on weekends,

The alternatives emphasize that
higher: education s not limited to a
college campus or 1o the ages of 18 to

bt that it can be a lifetime pur-
suit, part of our national spirit. The

impact of these changes could be enor-
mous, not only for the present system
of higher education, but for the coun-
try itself.




With All Their Successes, Why Are Colleges So Broke?

N A RECENT EcHO of an all-loo-
common plea, the presidents of six
institutions in New York warned
that private colleges there were on the
verge of financial collapse and needed
more money from the state.

The presidents were not erying wolf
The Carnegie Commission on Higher
Education reports that fully two-thirds
of 'the nation's 2,729 colleges and
universitics are already in financial
difficulty or are headed for it. “Higher
education,” says Earl Cheit, author
of the Carnegie report, “has come
upon hard times.”

At most schools the Faculty has al-
ready felt the squeeze, Last spring
the American Association of Univer-
sity Professors reported that the aver-
age rise in faculty salaries last year
had failed to keep pace with the cost
of living.

The real problem with college fin-
ance is that costs Keep rising while
income does nof, It is compounded
by the fact that the gap keeps growing
between what a student pays for his
education and what it costs to edu-
cate him.

The problems: are great for public
colleges and wuniversities, and for pri-
vate institutions they are even greater.
About one-fourth of all private col-
leges are eating up their capital, just
to stay in business.

As the Association of American
Colleges warns, this is a potentially
disastrous practice, As its capital
shrinks, an institution then loses both
income on its endowment and capital
growth of it. The association sees
little hope of a reprieve in the im-
mediate future. “Most colleges in
the red are staying in the red and
many are getting redder," it says,
“while colleges in the black are gen-
erally growing grayer.”

ANY OF THE TRADITIONAL
METHODS of saving money
don’t seem to work in higher

education. Most colleges can't cut
costs without excluding some students
or eliminating some classes and pro-

grams. There iy little “fat™ in the aver-
age budget; when a college is forced to
trim it usually diminishes many of
the programs it has started in the
past few years, such: as scholarships
or counseling services for low:-income
students

Most colleges and universities have
tried 1o raise money by increasing
tuition—but this, a8 we have seen, js
approaching its uppeér limits. Private
institutions already have ‘priced them-
selves out of the range of many stu-
dents. Trying to/set tuition any higher
is like crossing a swamp with no way
to know where the last solid ground is
—or when more students will flee to
less expensive public colleges. The
competitive situation for private col-
leges is particularly acute because, as
one president puts it, public colleges
offer low-cost, high-quality education
“just down the street.”

The problem is worse this year than
ever before. The total number of
freshmen in four-year collepes has ae-
tually declined, Colleges across the
country have room for 110,000 more
freshmen, with most of the empty
seats found in private schools, The
decline in enrollment comes at a par-
ticulatly bad time: many colleges are
just completing expen-
sive—building programs that they
started in the booming sixties.

Public colleges are not

large—and

immune

from 'the academic depression. They
receive about 53 per cent of their in-
come from state and local povern-
ments, and many are suflering from a
taxpayers’ revolt. Some state legisla-
tures are cutting back on funds for
higher education; others are dictating
ways money can be saved,

Public colleges are under pressure
to raise tuition, but many administra-
tors fear this 'might lose students at
the cost of raising dollars, Tuition at
public colleges and universitics is rela-
tively lows when compared with pri-
vite colleges, but it still has deubled
in the last decade. The National As-
soctation of State Universities and
Land-Girant Colleges warns that if it
keeps going up it could lead to a
“serious erosion of the principle of
low tuition, which has been basic to
the whole concept of public higher
education in the United Stafes,”

Most college administrators, there-
fore, are looking to the federdl govern-
ment for help. The Carnepie Com-
mission estimates that the federal
government now pays about one-fifth
of all higher education expenditures
in the U.S.—or $4 billion a year, The
Commission says this must increase (o
about §13 billion in five years if the
nation’s colleges and universities are
going to be in good health. 1t is only
problematical whether such an in-
crease will oeeur,

‘_-4
F-a8 i




Are Alumni Still Important?

LUMNI may return to the campus

for reunions, fund-raising din-

ners, or occasional visits, but
often their closest contact with their
alma mater is the plea for money that
comes in the mail.

When student unrest erupted a few
years ago, however, college adminis-
trators quickly realized that alumni
could make their opinions felt. Thou-
sands of telegrams and letters flowed
across the desks of presidents and
deans in the wake of sit-ins and dem-
onstrations; some alumni Wwithheld
money even though they had given
before, or made their unhappiness
known in other ways.

In the campus preoccupation with
internal power struggles, alumni and
alumnae usually have been bystanders,
They are rarcly 'involved in day-to-
day life of the campus; unlike stu-
dents, faculty members, and adminis-
trators, they are not present to exert
an immediate influence in the strug-
gles that often paralyze a school

Many colleges now are searching
for new ways to invalve their alumni,
particularly ‘those who feel estranged
from the contemporary campus by a
growing gull of manners, morals, and
concerns, The impaet of altimni, how-
ever, will grow as their numbers
grow, It probably will be channeled
into the following areas:

As vofing citizens: Alumni will have
an increasing influence as voters, as
more and more of the questions af-

fecting higher education are decided
by elected officials. Even private in-
stitutions will receive more financial
support from state and federal sources
in the next few years. Congressmen
and legislatures will, through govern-
ment loans, grants, and institutional
aid, make more and more decisions
about who can attend college and
where. In the 1980's, colleges and uni-
versities may value their alumni as
much for their votes as for their dol-
lars.

As donors: No matter how much
more they receive from tuition or
from governments, America’s colleges
and universities will not have enough
unfettered money to do all the things
they want to do. Confributions are
still the best means of giving them a
chance to experiment, to perform
with extraordinary quality, and to at-
tract new Kinds of students.

As parents: Alumni will have vast
influence over the education of their
children. By encouraging new ap-
proaches to teaching—and by encour-
aging their children fo take advantage
of them—alumni can help broaden
the structure of higher education.
They can give their sons and daugh-

ters additional opportunities to ap-
praise their future careers and make
more efficient and intelligent use of
college and universily resources.

As employers: Alumni influence the
qualifications that are demanded for
entry into many jobs. They can help
eliminate some of the current educa-
tional overkill now demanded for
many occupations, and they can pro-
vide on-the-job apprenticeships and
other opportunities for employees
moving up in the system.

As citizens: Alumni can lead in ef-
foris to make elementary and second-
ary education respond to the needs of
all children, thereby reducing the bur-
dens placed on colleges to provide re-
medial help, They can make sure that
public education serves the public at
all levels.

As members of a changing society:
Alumni can develop tolerance and un-
derstanding for change in their own
colleges, and prepare themselves for
new opportunities in society.

As partisans of their colleges: They
can increase their effcetivencss by re-
maining alert to the changes in higher
education, placing the changes at their
own college in the context of broad
structural changes in colleges across
the nation.

As educated men and women: They
should hold on to their faith in learn-
ing as a hope of civilization, and their
faith in colleges and universities for
nurturing that hope.
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STUDENT
CREATIVITY . . .

comes in many forms. Some of the
creations are shown in the next five
pages, A few of these samples are
from the 1972 edition of the JASON.
a Willamette student literary publica-
tion that is on sale through the Wil-
lamette Bookstore at 25¢ Per copy, A
future 1ssue of the Scene will depict
some of the artistic efTforts on three-

dimensional forms.

Ends and Beginnings

On the tips of toes with straining
fingers we reached for our dream to
hold it close enough for us to make
it redl while searching for another
dream to reach for on tips of toes
with straining fingers . .

Ed Lusch '72

Photo by Dean Petrich 72
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Orion was
a starshape

flung against

the winter sky

in the distant

chimes of my childhood.

Orion was

always recognized
first in the
confusion of stars —

After winter
nightmares —

- I'would search from
the window
across snowdrifts
and up into
black cold
with
dream frightened
eyes

and Orion's safe shape
would dispell
the night terrors. . . .

More and more now
the tangled treebranches
clurch Orion.

Jean Person 75

LOVESONG

I’'m blowing
bubbles now
not because
it reminds
me of
on
"m nol even
thinking of you
But

Who
aml
lryinf 1o kid?
-1 want
to blow
bubbles

WINDOW SILHOUETTE

ing to get warm
gforge sle%:p would come
?n?m he ligh
eeling the {
ofa sgy =
yet pale blue at midnight
above the cold, grey sea
through the one window
in a room
now a
memory

CONFESSION FROM
AN ENGLISH MAJOR

words baffie me

reading annoys me

poems confuse me

papers frustrate me

a.lleggry eludes me
ut

literature challenges my exhilaration
and, perhaps—
momentarily forces me
beyond myself
perpetrating inflamable
orange flying
elephants!

Sharon Fisher '72
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Brown Neeadles

Adrift, adream along the stream — a
seam in the green jeans of moss and
ferns in woods adrift; a lift of Luft
sprinkles silently tinkling toothpicks

to their life's-end cushioned nest 1o
nestle snuggly. Needles coursing, adrift
adream along the stream — a seam in the
green jeans of moss and ferns — packing
into a network of spongy others stacked
on sticks stuck across the streaming
sheen. Extended, suspended, like pants
hanging on a clothes line, the mesh

of soggy, dried needles wait, without
wanting, for the clinging clothespin
sticks to move with flood from rapping
rain spattering into the clattering
thinking stream, leaving room for
falling needles adrijft, adream along the
stream — a seam in the green jeans.

of moss and ferns in woods :'J(fﬂ_'ﬂ'.

Dean Petrich '72

Etching by Thomas Chuhay 72
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Karen Manley '7

Lithograph by Don Spears 71
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A Wish Come True

A long-time wish of the foreign ldnguage
department may soon become a fullfilied
WISH

That's the acronym given 1o the pro-
posed Willamette International Studies
House which this fall may ke
over quarters to be vacated by Chi Omega
sorority at the end of this school year. The
Chi O Chapter is surrenderning its national
charter, WISH awaits final approval by
the Board of Trustees and the Depariment
of Housing and Urban Development on
funding and usage.

WISH will be a co-ed residence whose
40 student residents may use any language
but English in the house: Students will
be thoroughly immersed in foreign cul-
ture, ‘according w department chairman
Outo Mandl, who lists the WISH objec-

i language practuce, mmvolvement
with foreign art, dancing, music and liter-
ature in the broadest sense, ready access
to journals, mupazines, foreign visitors;
films, readings and informal discussion

The residents will be grouped by lan-
guage, and the remident staff will include
a professor from the department, and
senior and jumor student head residents,
all of whom will be fluent in a language
nat spoken by the other staff members:
Residents will be selected by the foreign
language department from among appli-
cants with at least one year of college
foreign language or 1is' equivalent and a
strong interest in WISH's wishes.

Housing Changes Sought
WISH is one of four changes in campus
housing proposed under new and broader
powers of the Student Affairs Commitice.

In February, the Trustees approved a
procedure whereby decisions of the Stu-
dent Affairs Commitiee would be “im-
plemented after 30 days” unless chal-
lenged by the University President, ma-
jority vote of the faculty, and/or majonty
vole of either Student Senate or Student
Bar Association

Unless challenged by April 24, the other
proposed changes included:
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1. The release of unmarrned seniors or
2l-year-olds from the University on-
campus residency requirement;

2. Establishment of Baxter Hall as a
co-ed residence (joining Matthews and
Belknap) and one section of the third floor
of Lausanne Hall as single law student
guarters; and

3. Elimination of the parental permis-
sion provision for women to ‘obtain a
card-key (which allows residence access
after lock-up).

Credit By Exam Approved

Students in the know and in a hurry will
appreciate Willamette's adoption of two
methods of offering course credit by ex-
aminalion.

Each department will have one or more
“representative” courses subject to “chal-
lenge™ by students who may either show
a satisfactory performance on lests ‘de-
vised by the course instructor or on Se-
lected subject examinations of the College
Level Examination Program (CLEP).

Students may take exams before the
semester begins and receive ungraded
creditif they pass, or they may take exams
at the regular scheduled time for the
course and receive graded crediv if they
pHva.

Over 500 colleges are using the CLEP
scores for credit,

Elementary Education Major Set
Elementary education has been added to
the Willamette cumculum through ajoint
degreée program with Oregon College of
Education.

Starting next fall, the program will
allow students to complete all require-
menis for either the B.A. or B.S. degree
at Willameute and the B.S. degree in ele-
mentary education as determined by
OCE. Willumette students will spend their
first five semesters and at least one of the
last.two semesters at WU and add a mini-
mum of three quarters at nearby OCE (in
Monmouth, 16 miles west of Salem)

Dr. James Lyles, chairman of WU's
education department, believes that the
new degree option “will be attractive to

NIYVERSITY

students who wish to combine a strong
liberal arts program with their profes-
sional goal™

PERC Starts May 13

Bids on the long-awaited Physical Educa-
tion and Recreation Center were due for
opening April 27. Officials were hopeful
that contract signing and groundbreaking
could take place in May after trustee ap-
proval of the project.

Giifts and plcdgcs for the field house,
gymnastum, natatorium complex are ap-
proaching $2.1 million. Bids are expected
ta be relatively close to the announced
goal of $2.5 million.

Construction will take over a year with
occupancy of PERC set for the fall of
1973, Al that ime, the old gymnasinm will
be likely converted for use by the Theater
department and other fine arts endeavors.

Conference Prompts Self Study

A University Conference on the “Survival
of the Private University” in February
produced several recommendations for a
re-evaluation of Willamette’s  goals,
methods of achieving them, and commu-
mication procedures.

With faculty, student, and administra-
tion participants divided into four sec-
tions, the conference discussion focused
on-four statements:

1. “The average small college is proba-
bly an uneconomic anachronism worthy
of fond nostalga;™

2. "The old patterns of learning have
somehow become obsolete;™

3. “In university leadership, unfami-
liarity breeds contempt:™ and

4. “Many (small universities) are
trapped  without diversity, purpose or
awareness:”

The recommendations called for: a
study of current graduation requirements
and a possible replacement of the present
concentration area curticulum system;
greater disclosure on why certain admin-
istrative decisions are reached and how
University funds arc spent; and re-
evaluation of University goals and proce-
dures with specific eniphasis on reviewing
and adapting more developments in in-
novative education to Willamette,

WILLAMETTE SCENE




THE WILLAMETTE CAMPUS FORE AND AFT — or aft and

fore, depending upen how you approach it — as it will be when
the Physical Education and Recreation Center is completed by fall
of 1973. These photographs of a 1™ equals 30" seale model of the
campus made by Mr. and Mrs, J.E. Bockel of Lake Oswego show
how PERC will dwarf present buildings on the campus. PERC,
on the far right center of the Jower photo, is one of several changes
scheduled for the south campus, In addition io University improve-
ments, the Pringle Creek Parkway of the Central Salem Develup-
ment Plan will eventually pave the way for the large parking lor

APRIL, 1872

shown and establish Mill Streef as a campus avenue rather than
a public' thoroughfare. The Pringle Creek Parkway will border
on the southwest the proposed Seeley . Mudd building for the
Graduate School of Administration to be burlt just souch of Collins
Legal Center (center left of lower photo),

The fifth house from the right on the bottom of the lower phato
15 the new Willameite International Studies House, formerly Chi
(Imega sorority (see storv at left). The top photo is the rraditional
view from the north, above the state capitol building.




Law Interns Go to Court
Willamette law students are making waves
in Oregon court rooms:

I'he combination of an expanded and
popular intern program and an Oregon
Supreme Courl muling allowing qualified
third-year law students to appear in Ore-
gon courts has paved the way for several
Willamette student firsts

Among them was the appearance of
Norm Smuth, Portland, an inteérn in the
state Justice Department, arguing a crim-
mal case before the Oregon Court of Ap-
peals Apnil 17

Smith, one of 50 student interns at the
law school, represented the Justice De-
r‘.lill'llt‘ﬂ'[ in Pfi ‘\E.Ll.l'l]“‘.' d d[llllh \]H\I“"'
conviction which had been appealed from
Clackamas County. The prosecution n
Clackamas County was handled by an-
other WU law intern, Mike Sturgeon,
Anaheim, Calif,, who handled the case
before jury trinls in both District and
Crreuit courts

Interns may only represent indigent
persons who have given their consent or
a state apency with writien approval of
the prosecuting attorney.

Acting law dean Larry Harvey said “the
imtern pn‘)gr.lm 15 the mosi U.‘CCHUIF II'!II'IE
that has happened in legal education in
recent history.™

Clackamas County DA Roger Rook
(L'54), who'has nine interns on his staff,
finds them to be' time and money savers
for his county. While some attorneys and
juddges have L\pre-at.d reservations about
law students appeanng in court, Rook
beheves that the students put forth extra
eflort on behalf of their clients and come
wvcourt “loaded for bear”

Willamette's interns are being directed
by Associate Professor Don Turner (L'59),
farmer district attorney of Wasco County,
I'he interns are working for five distriet
altorneys, 13 pnivate law firms and several
public azencies

After Smith appeared before the Court
of Appeals, the three judges affirmed the
conviction from the bench in State v.
Theroux,
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McGovern Wins Mock Vote

A Gedrge McGovern-Reubin  Askew
ticket was selected by Willamette's Mock
Democratic Convention which attracted
500 students from 22 Northwest colleges.

Sen. McGovern was named on the
fourth ballot with 1,618 votes 1o/ 1,071 for
Sen. Edmund Muskie. Flonda Governor
Askew's veep selection closed the two-day
convention at 1:30 a.m. Apnl 16.

Among some of the issues on the
.'1df_1p{ud platform were:

Busing — against (o achieve racial bal-
ance.

Listening devices -
eaves-dropping unless a warrant 15 ob-
tained or national security is threatened.

Popularion support zero population
growth and tax incentives o/ discourage
overpopulation

Vietnam — total Amencan withdrawal
within 30 days of new Democratic ad-
ministration.

Amnesty — favored for draft evaders
after all forees withdrawn from South
Vietnam.

Conservation
wildlike preserves; clearcutting of timber
should be outlawed

Drafr support all-volunteer Army
with backup draft lottery in case of na-
tional emergency.

Civil liberties. — rtepeat of) 1968 Riot
Control Act and all no-knock laws,

Rep: Patsy Mink was the only Presi-
dential candidate to appear at the Mock
Convenlion

Bearcat Cagers Successful

A nhirst-round defeat in the NAIA national
basketball tournament closed out Wil-
lamette’s most successful hoop season in
20 years:

Jim Boutin's Bearcats fashioned a 23-6
record, sharing Northwest Conference
championship honors with Lewis and
Clark and winning NAIA District 2
honors for the np to Kansas City and
the 32-team finals.

elimmation of

support for creation of

After having a narrow first half lead
over Adams State of Colorado, the Bear-
cats were eliminated 78-63

Boutin, who was named Coach-of-
the-Year in District 2 and throughout the
Northwest, has a good nucleus of players
returning next year and would like an-
other chance to become the first team
from the District to win a first round game
in the patonals since 1964
AP NG NP LTIV
Quality Prevails
The ignominy of establishing a new bas-
ketball season record for personal fouls
doesn’t seem to bother junior center Rich
Grady. But when former record holder
I'ed Loder of [948-52 vintage heard that
Grady’s 97 infractions erased his hard-
earned mark of 92, he went oul swinging,

“All I want to say.” wrote Loder from
his office as minister of the First United
Methodist Church in Germantown. Phil-
adelphia, “is that there is a big difference
between guantty and quahty. Although
the quantity of my personal fouls may be
surpassed, I suspect that the quality of
them may not Perhaps one way 1o
evaluate the real effectiveness of a per-
sonal foul is to determine how many of
the subsequent free throws were made by
the oppenents. If they could still stand
without shaking and could stll see with-
out blurred vision, then 1 would guestion
whether the quality of the foul was
sufficient o merit real notice,”

Pleased that Loder may have golten
“violence™ out of his system before enter-
ing the ministry, Bearcat athletic director
John Lewis, Loder’s coach, had to agree
that his personal fouls “were ﬂ&.mmlly of
high quality he made up for lack of
guickness with bruising checks.”

Loder’s career record of 314 fouls won't
be threatened by Grady, a transfer with
Just one season left.

In the long run, Rev. Loder, quality
prevails
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continued from page 4
um wis maintamed. Spring  vacation
helped, and student leadership exhibited
& cammendable matuniy in cooling hot
tempers; The graveyard disappeared as
quickly as it had appeared — overnight.
Perhaps the most notable news of the
moratoritm period came from the law
school. Acting Dean Larry Harvey asked
the dean search committee that his name
be withdrawn from consideration for the
law deanship because of his difference
with the President over the role of the
dean. Harvey's dnnouncement was leaked
1o the press.

Thc spectal commuttee was judicionsly
chosen by Atkinsen o represent a breadth
of viewpoints — Mrs. Betty Starr Ander-
son, Salem; the Rev. C. Gene Albertson,
pastor First United Methodist Church,
Salem; Mrs. Menbeth Collins, President
of the Collins Foundation, Portlund,
Russell M. Colwell, President of Salishan
Properties, Inc.; Portland; Amo De Ber-
nardis, President of Portland Community
College, Portland: Donald K. Grant, Vice
President of Guy F. Atkinson' Col, San
Mateo, Calif; Mrs. Louise McGilvra,
Forest Grove, Warne Nunn, Assistant
Vice President of Pacific Power & Light
Co., Lake Oswego: and Dr. Loren C.
Winterscheid, Associate Professor, De-
partment of Surgery, University of Wash-
ington School of Medicine, Mercer Island,
Washington.

On campus, groups and individuals
began work on their presentations — the
faculty chairmen, faculty alfairs commit-
tee, AAUP, student body, law school, ad-
manistrators, trustees, alumni. All told, 78
people filed into the Autzen Scnute
Chambers in the University Center to
provide evidence and express their opin-
1008 Lo the commiltee — perhaps a dozen
for the President, the remainder against.
The commitlee dlso read stacks of writlen
testimony submitted by interested parties
an and off the campuis,

Those opposing the Presidem talked
about farlure to communicate reasons for
allegedly questiondble achions, intimida-
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The special committee concluded that the
breach between the faculty and the President
was impossible to bridge and that termination
was in the best interest of all concerned.

tion, insensitivity to academics, inability
1o get along with people, extreme enticism
{especially of the faculty), 1solation from
campus life, unilatoral decisions without
consulting people affected, unrespon-
siveness to faculty and student concerns,
and inability to consider opposing view-
points,

Those supporting the President pointed
to Willamette’s educational progress,
financial solvency, the President’s vision
and leadership in development and aca-
demic needs, sound philosophy of ad-
ministration, the necessity of strong and
coordinated leadership at both the vice
presidential and dean level increased
student and faculty input, additions tothe
number of teaching faculty, faculty salary
mereases, and a candid, straight-forward
approach.

The President said he believed the per-
sonal charges made against him were due
I¢ insecunity in a system which calls for
dccountability, a refusal of many o make
lough decisions (thus passing them on to
the President), faculty encouragement of
student discontent with the admimstra-
tion, and his own awareness of improper
conduct on the part ol seme faculty ind
admimstrators. He cited one mdividual
whom he said deliberalely attempted to
undermine s administeation

Witnesses sat at a table and confronted
a line-up of committee members sitting
behind two longer tables. Feelings ran
high, of course, but there were no displays
of temper— only some choked voices

FORMER DEANS TALK

To one side were the appainted observ-
ers — Professor Caurtney Arthur for the
law laculty, Professor Don Breakey for
liberal arts faculty, Kevin Brown for law
stuclents, Sam Tucker for the undergra-
dudte student body, and Ralph Wnght for
administration. Boh Woodle, Director of
Public Information, ushered in visitors
and operated the tape recorder (unless
witnesses idn't wanl (hewr comments
taped). On several vecasions, ohservers
and Woodle were asked to leave the room
beeause of the sensitiye material present-
ed; silent by Tequest. the observers were
allowed 1o speak at the conclusion of

testimony. On one occasion, the commit-
tee trooped 1o Eaton Hall o hear the three
deparied deans tell by phone about their
relationships with the President.

PRESIDENT TESTIFIES

President Fritz himsell was the first and
last 1o testify. He opened with & short
statement and made his final appearance
when the committee re-convened dat Port-
land’s University Club on Apnl 4 to hear
his response (o charges. His comments
about hisstyle of leadership were candid,
and he presented his opinions about basic
considerations for operation of the Uni
VErsity

Aware of the weight of tesumony
against the President on March 28 and
29, the students and faculty were goar-
dedly optimistic of the ouwome. Opti-
mism faded when reports circulated dhout
the President's iumpressive presentation
and answers 0 commitice questons on
April 4. Later, the committee was 10 say
that it ‘had “brushed aside most of the
adverse cmicisms made by witnesses.”
Perhaps the decisive evidence was that the
depth of Teeling in the controversy jtsell
proved one fact beyond a doubt! a wide
pulf did' exist between the President and
students and Faculty. Could it be bridged?

The special committee deliberated the
evening of April 4 at the University Club
and again the morning of April 7 a1 the
First Methodist Church in downtown
Portland. In the afternoon, 43 of 56 Board
members showed up to hear the special
committée’s report — and to make their
statements. [U was not a day (o sit back
in silence; most trustees had something
lo say. Those who stepped into the corri-
dor for a break or phone call appeared
grim. Some lefi early, most stayed till the
end.

Across the churchyard m another room,
the ahservers and a few newsmen waited.
The newsmen finally deparied, but ob-
servers and Woodle nwiaited word so they
could refay the outcome to their constitu-
ents, then (0 the public

Shortly after 5:30/p.m., four hours after
the Board convened, trustees began (o
stream Lut from behind the double doors,
They appeared tense and wom as they
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The general feeling on campus presently

seems 1o be one of unity and oneness
of purpose, Most of the Willamette community
believes a heavier burden than ever rests

with the faculty — and that the will

to carry the burden exists.

continued from page 37

headed lor their cars. AS engines turned
over in the parking lot, the long-closed
meeting-room doors remained open while
Chairman . Atkinson, Nunn, Robert €.
Notson, and Thomas B. Stoe] sat around
a small table putting the finishing touches
on 4 statement for public consumption
President Fritz, seemingly unruffled,
chatted with a few remaming board
members, The Board statement said that
the special committee offered certain
conditions under which it and the Board
might support Dr. Fritz. However, the
President believed such stipulations would
be fundamental impediments to adminis-
trative effectivencss, responsible adminis-
tration of the University, and the authori-
ty of the President. To date, neither the
Board nor the President has revealed
specific committee stipulations, but Dr.
Fniz said they mcluded restrictions on his
personncl decisions

QUESTIONS ARISE

The Board's decision s now widely
known. The special commities concluded
that the breach between the faculty and
the President was impossible 1o bridge
angd that termination was in the best in-
terest of all concerned, The Board, after
several hours of deliberation, approved
the committee report and voted to “en-
tertain” the President’s resignation. The
President did'not offer his resignation, but
i lermination dite was set for July 31

These events raised some questions that
rematn unanswered, such as: What's the
reason for the Board saying it would “en-
tertain” the President’s resignation? Why
didn’t trustees ask for it? Will the Presi-
dent resign before July 317 Wall he sull
make personnel decisions? Who 15 being
considered as intenim leader? (The Board
did indicate after the meeting that il
would formulate a2 temporary organiza-
tion to carry on after July.)

Upon reflection, the majonty seemed
disappointed that & showdown hadn’t
come last year when many of the same
concerns were expressed zbout the Presi-
dent’s style of leadership. Perhaps a sert-
lement could haye been worked out then.

38

As it is, the Board will'have many details
to work out in regard to interim leader-
ship, presidential search, administrative
appointments and general policy decisions
before a4 new President is hired.

TRUSTEES VISIT CAMPUS

A few Trustees have appeared on
campus 1o answer student and faculty
questions and clanfy the Board's recent
decision. When Trustees Nunn and Me-
Gilvra bheld an open meeting Apnl 13,
ahout 50 students, faculty and admnis-
trators showed up at the Autzen Senate
Chambers. Among the concermns expresed
were the Board's acceplance of Whipple's
resignation and an alleged intention of the
Board not 1o give vice presidential status
to the new head of student affairs. This
latter point had been announced it the
President’s cabinet meeting two days ear-
lier,

Sinoe Whipple's resignation was based
upon 4 lack of mutual confidence and
since the President was leaving, students
wondered why the Board would let go a
17-year veteran of the administration who
does have the confidence and trusi of the
students and faculty, A Collegian editorial
at the tme of Whipple's announcement
said, “The students of Willamette Uni-
versity are losing a friend . . . In all situa-
tions he has proved to be a sincere and
influential link between the administra-
tion and the student body, Whatever the
grimy details of his resignation, Whipple
15 going 1o leave some mighty big shoes
to fill”

HARDER MAY STAY

The status of Chaplain Harder was also
discussed, and it sppears possible that the
Board may retain Harder while religions
needs are being studied next year,

In another room at the University
Center, Dr. Winterscheid — after spending
the morning talking to individual facuity
members — convened the trustee Acade-
mic Affairs Committee. The invited Fac-
ulty. Affairs Committee members ex-
pressed their concerns: the recruitment of
pew students and retention of present
students, the need for the Board to pub-
licly express confidence in the dcademic

abilities of the faculty and mn current aca-
demic programs, the role and authority
of President Frtz through July 31, faculty
commiite¢ assignments for 1972-73, bud-
gel procedure for 1973-74, the President’s
part in filling existing faculty vacanaies,
the status of dean search committees, and
the voice of faculty in the selection of a
new president. These and other concerns
will be brought before a meeting of the
executive committee of the Board sched-
uled May 5 on campus and/or the full
Board meeting in Portland May 26.

Meunw!nle, President Fritz occupies

his office next w the Truman Wesley
Collins Legal Center. He says he i5
straight arrow on moral issues, a man who
asks tough questions and calls for ac-
countability, a leader who expects top
performance from himself and others and
one who pushes hard and defends ri-
gorously what he thinks i1s right. He stll
believes in management by objective, the
application of many business principles to
college adninistration, the need o change
rapidly if change 1s needed. One Portland
newspaper story suggested that Dr. Frtz's
sudden transition from corporate policy-
maker (o college president caused most
of his problems — that and the fact that
he succeeded @ man whose method and
structure had become entrenched during
27 years in office.

The general feeling on campus pres-
ently seems to be one of unity and oneness
of purpose, Most of the Willamette com-
munity believes a heavier burden than
ever rests with the faculty — and that the
will to carry the burden exists, They be-
lieve that faculty, students and adminis-
trators can and will work together. They
expect a more informed Board of Trustees
10 become mare involved.

One hopes that all will look forward
and work toward a better Willamette —
vetwith an occasional reflection upon the
past to avoid mistakes which can be divi-
sive and destructive. To paraphrase a fac-
ulty member at the hearings, a campus
community 15 a very fragile entity. =

Ralph Wright.
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Psychology Prof Wins Award

Dr. William Devery, Associale Professor
of psychology, is-the first recipient of the
§S00 Nelson Rounds Award for Under-
graduate Teaching. Dr. Devery was se-
lected by a commiittee of faculty and stu-
dents for his proposal to utilize the award
money for self improvement during the
summer,

A 1970 addition to the psychology fac-
ulty, Dr. Devery mtends to join Willam-
ette's summer environmental field studies
course, to construct lab apparatus and
continoe ()I'I;_’_lﬂi].l research in PSF(’]](‘;}hHF-
macalogy, attend' the College and Uni-
versity Teaching Workshop at OSU, and
prepare courses and matenals for the
Teaching Effectiveness Committee

Dr. Devery promoted a very successful
Psychology Film Festival this spring in-
volving eight films produced by top Hol-
lywood film makers and creators of the
noted publication “Psychology Today.™

South Africa Lures Shay

Dr. Theodore Shay, professor of political
soience and department chairman, was
one of four Americans invited to deliver
# pdper at the International Conference
on Political and Economic Development
in South Africa in March.

The conference in Johannesburg was
spansored by the American Foundation
for Foreign Affairs, the South African
Institute of International Affairs, and
Rand University of Johannesburg, Some
16 scholars from the LS. Europe. the
Black African nations and the Union of
South Afnca were inwvited to present
papers which will later be published.

Shay's paper detailed the relationship
of political stability to economic develap-
ment, Wsing Japan, India and the Europe-
an Common Market as models in relation
10 the development of South Africa.

This pastyear Dr, Shay was also named
to the Board of Editorial Advisors for the
quarterly publication “Modern  Age”
published in Chicago.
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Atkinson Fellows Program Set

Faculty members have been invited to
apply for grants under a newly created
Atkmson Fellows Program w0 enhance
professional growth and teaching effec-
veness,

The Atkinson Fund Commiitee of the
University has designated $10,000 for
possible use this summer by faculty ap-
plicants who wish to engage in self or
course improvementacuvities.

Beaton Studies Land Use

It didn't take Dr. Russ Beaton long to get
involvediin his area of specialty. The new
Assoc. Prof. of Economics, a 1960 gradu-
ate of Willamette, will admumister a
$33960 Title 1 grant from the federal
government to study “The Role of Higher
Educution in State Land Use Planning."
Working in conjunction with OSPIRG
(Oregon Student Public Interest Research
Group), Dr. Beaton will study what has
and what can be done in improving state
tand use, environmental protection, and
coordination of private and state efforts.
Hisstudents in the Urban and Regional
Ecopomics class have a hand n the proj-
ect and he has hired five of them for
summer work on the project. Beaton s
also sharing his expertise with two urban
and'regional committees on land use

Faculty Okays Studant Vote

The College of Law faculty approved. a
resolution i February giving law students
one vole m faculty meetings and two votes
at commitiec meetings,

Luther Retirement Set

Dr. Chester Luther, who has held' the
James T. Matthews professorship in
mathematcs since 1936, is the lone pro-
fessor retiring this year. Various tributes
are planned for Dr. Luther, including a
luncheon on Alumni Day, May 13. The
next issue of the Willamette Scene wil
offer a special feature on Dr. Luther.

APPOINTMENTS

Prufessor of Sociology and DcEs.lrtm:ni Charman,
Dr. Charles E. Garth, From Prof. of Sociology at
Wisconsin State University 4t Stevens Point. BA,
Murehouse Collége (1951); MLAL, Atlanta Univer-
<ity' (19563, Ph.D., University of Kentucky (1963
Fills vacancy left by rétirement of Dr. John Rade-
maker

L
Associate Prafessor of Mathematics and Depart-
ment Chairrman, Dr. Richard S. Hall, Jr. From
Asst. Prof. of Math at Syracuse University. BA,,
Albion College (1962); MiS., (1963) and Ph.D
(1967} University of 1linois, To replace Dr, Ches-
ter Luther who retires in May

-]
Visiting Associate Professor of Psychology, Dr.
Richard K. Smith, From Assoc. Prof. at Louisiana
State Unv. BA. (1961) and M.A. (1963) Univer-
sity of Montana; Ph.D. Tulane University (1965)
One year replacement for Dr. Noel Kaestner dur-
ing sabbatical leave

-
Diplomat on Campus, William Redman Duggan,
From diplomatic and consulur’ assigriments in
American Foreign Servite, moit recently Consul
General in Durban, South Afnica. B.A (1938) and
M.A (1939) University of Notre Didine

L1
Director of Institutional Research, John C Gavela
From doctoral studies, Nonhbern llinols Univ
B.A. (1967) and M.B.A. (1968) from N. I U
Ph.D: due June, 1972, Replices Miurice Stewart
who returns to full time teaching in physics de-
purtment

a8
Instructor in Physieal Education and Assistant
football coach, Tommy Lee. From head football
coach St. Louis High School, Honolulu. B.A
(1963} and M.Ed. (1972) Willamette. Fills vacancy
left when Joe Schaffeld became head football
conch at Willametie

PROMOTIONS

T Asst Prof, of Art, Carl Hall

To Prof of History, Dr. George McCowen

To Assoo. Prol. of Law, Dr. Jokn Mylan.

To Asst, Prof. of English, Ken Nolley

To Asst. Prof. of Earth Science, Harry Rormuan
To Assoc, Prof of Biology, Dr. Granr Thoesett,
To AssL Prof, library, Virginia Anderson.

TENURED

Dr. Frances Chapple, Assoc. Prof. of Chemistry
Waller Farrier, Asst. Prof. of Music

Dr. Dallas Lsom, Assoc. Prof, of Law.

Dr. Donald Smith, Prof. of Enghish:

Julio Viamonte, Assoc. Prof. of Music

PUBLICATIONS

Dr. Milton Hunnex, Prot. of Philosophy, en-
lirged und revised edition of Philosophies and
Phitosophers, Howard Chandler, 1961,

Dr. George McCowen, Prof. of History, The
Bratish Oceupation of Charleston, 1 780-82, Univ
of South Carolina Press, 1972

Dr. Thomas Berczynski, Asst. Prof. of Russian,
wanslation of “The Islanders™ by Evgeny Za-
myatin, No. 3, Vol 1, Russian Literature Tri-
guarteriy:

GRANTS

Dr. Raogér Hull Asst, Prof of Arl, 84,000 Arnaold
L. & Loss P. 'Graves Award in Humanities for
study of art and srohitecture of Italian' Renais
sunce

Dr. Grant Thorsent, Assoc. Prof. of Biolpgy
$2,000''NSF grant for study of 'evolutionary
relitedness of vanous species of bacteria

Dr. Russ Beaon, Assoc. Prof of Economics,
$33.960 Title | grant for land use study in
conjpunction with OSPIRG; $2.,000 grant from
Mid-Willamette Valley Council of Governments
for study of urban growth policy in Salem




Alumni Day Part of Commencement Weekend —May 12-14
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